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EXECUTIVE SUMMARY 

 In 2021, TFEL sponsored a national study to inform the development of sustainable field 
education models. As part of the larger national research project, Atlantic Canada Discoveries – 
Promising and Wide Practices in Field Education addresses the study design and explores the findings, 
research themes, promising and wise practices, and challenges within Atlantic Canada. The report 
then examines the implications for regional and national social work field education. In completing 
this aspect of the national study, the researchers recognize the unique geographic and social context 
of Atlantic Canada.  

 
The Interviewing on Promising and Wise Practices team is collecting interviews from multiple 

regions across Canada. Promising practices are approaches that show potential for enhancing social 
work field education. Wise practices are approaches that are locally relevant to diverse Indigenous 
groups and can be implemented in field education. Interviews are conducted with field education 
professionals, each of whom has shared promising and wise practices that they have encountered in 
their field education practice. Each region is completing a regionally specific coding process of each 
interview, outlining the key themes from participants. The interview project will provide knowledge 
about current promising and wise practices that can be further implemented to transform field 
education (TFEL, 2020). 
 

The Atlantic section of the national research project included ten qualitative interviews with 
field education stakeholders affiliated with the four CASWE-ACFTS accredited social work education 
programs in Atlantic Canada. Amy Martin, BSW, RSW and Jamie Maher, in BSW, RSW, in their dual 
roles as TFEL student researchers and Memorial University MSW students completing their Pathway 
project, conducted and transcribed the ten interviews, designed an Atlantic Canadian thematic 
codebook, analyzed the data, authored this report, and presented an international TFEL webinar. 
Sheri M. McConnell, MSW, PhD, RSW, as their MSW Pathway Scholarship Mentor and TFEL Co-
Investigator, contributed guidance, support, mentoring, and editing.  
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Territorial Acknowledgement 
 The researchers respectfully acknowledge that the lands on which this research was completed are 
the traditional ancestral territories of the Beothuk, Mi'kmaq, Maliseet, Innu, and Inuit peoples. We 
acknowledge with respect the diverse histories and cultures of these peoples, and the devastating 
impact of colonization. 
 
Transforming the Field Education Landscape (TFEL) 
 Transforming the Field Education Landscape (TFEL) is a partnership project that aims to 
prepare the next generation of social workers in Canada. TFEL provides training and mentoring 
opportunities for students, developing and mobilizing innovative and promising field education 
practices, and improving the integration of research and practice in field education. Through a large-
scale educational and practice collaboration, the project explores new ways of combining field 
education and research efforts to solve the current challenges in field education by integrating 
research into practice. The TFEL project is supported in part by the Social Sciences and Humanities 
Research Council of Canada (SSHRC) through a Partnership Grant (2019-2024).  
 
Atlantic Canada Discoveries - Promising and Wise Practices in Field Education 
 In 2021, TFEL sponsored a national study to inform the development of sustainable field 
education models. As part of the larger national research project, Atlantic Canada Discoveries – 
Promising and Wide Practices in Field Education addresses the study design and explores the findings, 
research themes, promising and wise practices, and challenges within Atlantic Canada. The report 
then examines the implications for regional and national social work field education. In completing 
this aspect of the national study, the researchers recognize the unique geographic and social context 
of Atlantic Canada.  
The Interviewing on Promising and Wise Practices team is collecting interviews from multiple regions 
across Canada. Promising practices are approaches that show potential for enhancing social work 
field education. Wise practices are approaches that are locally relevant to diverse Indigenous groups, 
and can be implemented in field education. Interviews are conducted with field education 
professionals, each of whom has shared promising and wise practices that they have encountered in 
their field education practice. Each region is completing a regionally specific coding process of each 
interview, outlining the key themes from participants. The interview project will provide knowledge 
about current promising and wise practices that can be further implemented to transform field 
education (TFEL, 2020). 
 
The Atlantic section of the national research project included ten qualitative interviews with field 
education stakeholders affiliated with the four CASWE-ACFTS accredited social work education 
programs in Atlantic Canada. Amy Martin, BSW, RSW and Jamie Maher, in BSW, RSW, in their dual 
roles as TFEL student researchers and Memorial University MSW students completing their Pathway 
project, conducted and transcribed the ten interviews, designed an Atlantic Canadian thematic 
codebook, analyzed the data, authored this report, and presented an international TFEL webinar. 
Sheri M. McConnell, MSW, PhD, RSW, as their MSW Pathway Scholarship Mentor and TFEL Co-
Investigator, contributed guidance, support, mentoring, and editing.  
 
Review of Literature 
 This report does not include a literature review, as student researchers involved in the TFEL 
National Study are conducting a comprehensive review of the literature.  
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Methodology 
Recruitment Process 
 Due to the COVID-19 pandemic, student researchers recruited interviewees primarily via 
telephone and email. To facilitate obtaining a broad range of data for this project, Dr. McConnell 
provided a list of her key contacts in social work field education throughout Atlantic Canada and 
made the initial contacts between the student researchers and the Field Education Coordinators at 
the four Atlantic CASWE-ACFTS accredited social work programs. Student researchers contacted 
those Field Education Coordinators to determine their interest in providing their opinions and insights 
about field education. The four Field Education Coordinators recommended key stakeholders within 
field education in Atlantic Canada, primarily field instructors connected to their respective programs.  
Once the respondents agreed to be interviewed, an information package was emailed to each 
participant. This package included information about the research, a consent form, and the interview 
questions (developed by the TFEL Stream 2 team). Prior to conducting the interviews, respondents 
signed and emailed the consent forms to the student researchers. 
 
Data Collection  
 Student researchers conducted interviews between November 2020 and January 2021, using 
Cisco WebEx, a virtual platform. Using the tools provided by Cisco WebEx, student researchers 
recorded, reviewed, and transcribed the interviews, then prepared the data for analysis.  
The interview process followed a semi-structured qualitative format, using a predetermined list of 
open-ended questions (see Appendix A). This format allowed the discussions to flow freely, while 
remaining related to the research subject. Individual interviews ranged from 40 to 60 minutes in 
length. Following the interviews, Dr. McConnell, on behalf of TFEL, sent the respondents an online 
gift card to thank them for their contributions.  
 
Data Analysis 
 The student researchers individually analyzed the content of their five interviews, then 
consulted with each other to determine any underlying connections, themes, and similarities in the 
responses. Additionally, they met with TFEL student researchers from the other regions across 
Canada for a general peer idea exchange. Specifically, they consulted on the presence of common 
themes and findings from the interviews across Canada in order to develop a thematic codebook for 
analyzing the data. The national thematic codebook then was modified to fit the context of Atlantic 
Canada. 
 
Thematic Codebook 
 The student researchers, in collaboration with Dr. McConnell, developed an Atlantic Canada 
Thematic Codebook, based on their discussion with student researchers from other regions. The 
codebook captured the qualitative analysis of data and subsequent themes from the Atlantic Canada 
interviews. While inspired by the consultation meeting with other student researchers, the Atlantic 
Canada Codebook reflects the unique Atlantic Canadian regional thematic findings, with each code 
representing a specific theme or sub-theme found within the interviews.  
 
Percentile Tally of Themes 
 Using the Atlantic Canada Codebook, each student researcher reviewed the five interviews 
that they had conducted and coded every instance where the participant mentioned one of the 
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identified themes. To ensure consistency, the student researchers each then reviewed the other five 
interviews, which were initially coded by their colleague.  
As a means of determining the dominant qualitative data themes, a spreadsheet was created to 
record the tally of codes identified in each interview. This spreadsheet captured and tracked the 
frequency of codes in each of the ten interviews. As these interviews involve qualitative data, the 
student researchers recognize that a numerical spreadsheet cannot fully reflect the weight of 
dominant themes. For example, a single code might cover a large section of an interview, causing the 
breadth and depth of that particular finding to be understated. That said, the student researchers did 
find that codes with higher incident rates correlated with the dominant qualitative themes within the 
interviews. 
 
Findings 
 The analysis of the ten interviews revealed a variety of common themes and key findings. 
 
Crisis in Social Work Field Education  
 Many of the interviewees pointed to a crisis building in social work and its impact on field 
education. The current workplace culture has become toxic for social workers attempting to provide 
quality client-oriented services. Unmanageable caseloads, consistent shortages in staffing and 
funding, and burnout have become the “new normal" for social workers. The COVID-19 pandemic and 
accompanying public health responses have further exacerbated these conditions. One interviewee 
stated, “…there's a lot of challenges with regards to the field landscape that are impacted by the 
pandemic also that existed pre-pandemic and are just sort of exacerbated by the pandemic.” Despite 
this, social workers are expected to provide the same level of service. These pressures have a 
cascading impact on social work field education, as social workers find themselves stretched too thin 
to provide field instruction to students, on top of their already overwhelming caseloads.  
 
Recognition and Impact of Student Mental Health 
 Interviewees noted an increased prevalence and awareness of the impact of student mental 
health on field practica. In particular one commented, “I think it's they’re [students] struggling 
anxiety a lot. A lot of students are talking really openly about that the first thing, I have anxiety, I have 
social anxiety. I'm just like, okay, that's a lot.” With the increased visibility and acceptance of 
discussing mental health today, students are more open with sharing their mental health challenges 
during their placement. With this openness comes a need to provide mental health support for 
students. One interviewee stated that this increased openness and need for support is the most 
significant change they have encountered as a Field Education Coordinator in the last ten years.  
 
Students Viewed as a Burden 
 There was discussion in multiple interviews about the challenges of providing practica for 
social work students. Field instructors and Field Education Coordinators talked about the perception 
of students as a burden, in response to the additional workload necessary when providing practica. 
An interviewee reflected, “agencies that are stretched, that are just in the face of a pandemic and 
shifting all their work and managing way too much. And they were doing all that before Covid are, 
like, if something's going to go, it's gonna be placements.”  
Properly supporting students requires that field instructors assess and assign students a reasonable 
caseload, frequently monitor student interventions and activities, meet regularly with students to 
discuss and evaluate progress and milestones, and prepare evaluative feedback for their respective 
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programs. This represents additional stress for overworked social workers, and that anticipated extra 
work has created a significant barrier to securing placements.  
You know, and I guess a specific logistic for us, is that often the people who come forward who, and I 
don't mean this generally, but definitely a trend that the people who take their job very seriously, 
who very got their heads down, their, you know, it takes so much, their time is so limited, because 
they're putting such an emphasis on their work that sometimes, they're the ones who were asking to 
kind of step up, and they're the ones who are reluctant to take on students in the past. 
 
Competition for ‘Clinical’ Placements 
 Interviewees discussed the dominant social work ideology, and what defines a practicum as 
"clinical enough" for student experience. This mindset directly influences the competition and 
demand for clinical placements in particular areas of social work, while other placement 
opportunities are under-utilized. Field practica, especially for MSW students, predominantly involve 
governmental and institutional healthcare settings. Interviewees stated that students often express a 
lower level of satisfaction with field practica that are not located in desired areas of clinical practice. 
Respondents also noted that clinical social work practica may directly impact whether social work 
graduates can secure clinical positions. An interviewee noted the importance of clinical work, moving 
beyond practica field location to “we need to have a greater preparedness for frontline work. And 
integrate the theory into the practice.”  
 
Covid-19 Burnout 
 As noted previously, field instructors and Field Education Coordinators discussed the effects of 
social worker burnout throughout their interviews. The profession is inherently overburdened, and 
the added stresses of the COVID-19 pandemic have brought these issues to a boiling point. 
Interviewees expressed the belief that both social workers and clients are in unmanageable and 
untenable positions. This directly affects field education, as many of the usual agencies have been 
unable to provide field practica to students due to the pandemic and resulting public health 
requirements. The extra work of supervising students, combined with these new requirements and 
restrictions, has proved to be too much for many field instructors. An interviewee described how the 
pandemic has impacted field education, the signature pedagogy of social work: 
…especially around their first placement experience, we're trying to stick with in-person placements, 
we're trying to stick with in person placements as much as possible anyway, at the BSW level. But, 
especially for their first placement, we think that, that's critical. The socialization, the learning into 
the profession, the nuances of working as part of a team and inter-professional teams. We can't 
recreate those experiences remotely and a lot of the learning activities, and I may not be popular 
with my field colleagues across the country by saying this, but I think a lot of the remote activities 
that had been developed, and suggested, for students as possibilities to replace some of that 
learning. A lot of them, students get anyway through their coursework or versions, they are all field 
is, is not meant to be in my mind, just a continuation of that. Field is the actual social work practice. 
So, for me, I know, and got support, certainly through our Dean and Associate Deans at the school, 
and the field team, look, as much as possible that's the path we're gonna continue on recognizing 
that we do have to be flexible, but we want to protect the integrity of the learning as much as 
possible. 
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Field Instructors Questioning Student Suitability 
 Respondents revealed significant challenges encountered in field education concerning 
students failing to demonstrate the appropriate level of professional competence relative to their 
student peers. Field instructors subsequently have needed to provide an additional level of oversight 
for these students. This also has increased the need to liaise with Field Education Coordinators 
regarding the student and their field practicum. Overall, this has increased the stress on field 
instructors and Field Education Coordinators as they attempt to find the best means of ensuring that 
students meet at least the minimum standards for professional suitability within their practicum. An 
interviewee shared: 
How do we be inclusive, but at the same time, maintain, support students, on their journey while 
maintaining the integrity of social work practice. Recognizing that, you know, when we graduate 
students, they're going out to work with some of the most vulnerable people in our communities. 
 
 
Promising Practices 
 Promising practices identified through the interview process represent specific practices used 
to improve or enhance field education. The following sections highlight the key promising practices. 
 
Collaboration 
 Several interviewees emphasized the importance of relationship building within field 
education. One, in particular, stated that "one of the biggest successes that we [the university] have, 
that applies both locally and with our distance programs, is just the long-term ongoing relationships 
that we have with agencies." Both Field Education Coordinators and field instructors recognized the 
importance of building and maintaining relationships with community members, universities, and 
agencies at the local, national, and international levels. The strength and value placed on relationship 
building for field education positively correlated to student’s success in securing and completing their 
practica. In addition to relationship building, field education stakeholder collaboration is vital to 
student success. One of the interviewees relayed: 
I coined that term 'the invisible work of field’, right? Because most people see the product, they see 
the output, right, but they don't see everything that goes on behind that but yeah, yeah. So, I think 
projects like, these are also encouraging too, to unpack some of that, you know, that, um, there's the 
whole back story here that happens… 
 
Accommodations 
 
A significant theme that arose from the interviews involved student need for accommodation in their 
field practica. For purposes of this study, accommodation is defined as creating space for social work 
students who require specific circumstances and support to complete their field practica. 
 This theme involved mental health (further explored below), physical challenges, and the 
impact of identity as a social work student who practices from a varied lens as a result of their own 
bodily experiences in the field agency. Interviewees noted that the term ‘accommodation’ creates a 
risk of students being stigmatized and misunderstood by field educators, as it is often confounded 
with professional suitability. As such, students who require accommodation are at risk of not being 
accepted by agencies. For example, a social work agency may respect the ethics and values of 
including all persons and abilities; however, the physical environment may not be accessible.   
 Within this study, it was clear that the accommodation of students in an agency is challenging 
from a physical space and resource perspective. Interviewees described physical limitations on office 
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space and supplies, and the need to be conscious of the layers of inaccessibility that could place 
students at risk of being marginalization. As an interviewee revealed, finding office space for students 
is a challenge, yet this field instructor continued to advocate for accessibility and accommodation:  
 
But, I mean, it gets down to practical things. Like, I have an office space that I had to beg, borrow, and 
steal for. I mean, I'm sure I rummaged for telephone and computer. It's in the back end of the 
hospital, and I'm working on a second office right now, and actually I want to give my office as a 
permanent place for social work students and I got structural services looking for an office for myself. 
My office is right in the hallway with all the social workers. So, it'd be great if the students could be 
there.  
 
Placements in One Agency with Shared Field Instructors  
 A field practicum where two or more field instructors within the same agency share one or 
more students creates a level of manageability for the field instructors, as they can balance their 
workload with student learning and field instruction. Interviewees expressed that social workers who 
decide to pair together as co-field instructors share a similar practice lens, allowing for consistency 
for the student. At the same time, this practice of co-field instruction provides students with varied 
experience in the same agency, as they can shadow and observe multiple field instructors. This aids 
both the students in their learning opportunities and the field instructors, as they ease the burden by 
sharing the workload. This enables social workers to participate in field education and give back to 
their profession, while maintaining balance with agency demands. 
 
Placements with Multiple Agencies 
 This promising practice involves all of the benefits previously noted for shared field 
instruction, plus provides an opportunity for students to experience multiple perspectives on working 
in different systems, sometimes with the same persons in transition between those systems or 
agencies. For example, the student may be involved with the same person moving from an inpatient 
hospital to an outpatient setting and then to a community setting. An interviewee discussed multiple 
agencies as:  
I think that makes a big difference. I mean, it gives them a little bit more of a generalist perspective, 
which is really needed because you can get fixated in one area. … to ensure that when the students 
were in each of their respective areas that the supports were in place, so it was a team model in both 
locations. But there were champions in both program areas that were supporting all the logistics, the 
communication with the students, the evaluation components, and supporting the social workers or 
team members.  
A multiple agency field practicum provides students with a dynamic view of people throughout their 
journeys through multiple agencies, and exposes students to the agency and community resources 
that support those journeys. In terms of agency satisfaction, a field coordinator expressed that:  
From the social work field instructor side, what we've heard from them, is in terms of the ones 
who've been involved with this, both the agencies like this because they’re not feeling one hundred 
percent of the responsibility for the placement. 
 
Wise and Indigenous Practices 
 In addition to more general promising practices, interviewees also identified several wise and 
Indigenous practices that encouraged innovative practices in field education. The following sections 
highlight the key wise and Indigenous practices described by respondents. 
 



  

 
12 TFEL | Atlantic Region Report on Promising and Wise Practices in Field Education 

Indigenous Field Practica 
 A Field Education Coordinator described upcoming initiatives to decolonize and Indigenize the 
academy. They discussed:  
creating a land-based learning option, for students… in the context of the Truth and Reconciliation 
Report, and our [university's] commitment to trying to keep decolonizing, and also being more 
inclusive to providing opportunities for Indigenous and non-Indigenous students to learn.  
 
Various partnerships and collaborations with Indigenous communities and agencies were explored 
throughout the interviews, emphasizing the importance of incorporating an Indigenous component in 
field placements. One university already had established an Indigenous program at the BSW level, 
while another program was in the process of laying the groundwork for a similar program at their 
institution. All of the Field Education Coordinators spoke of the value of student field placements in 
Indigenous communities and agencies. However, they noted challenges to providing Indigenous 
practica, including language barriers and geographical distances (between the university and closest 
Indigenous community). 
 
Northern and Rural Strengths and Opportunities 
 Interviewees highlighted the need for more rural and northern field placements, which would 
provide students with dynamic and varied experiences across a broader context of social work 
geographic and practice areas.  
 One wise practice involves an initiative between Memorial University School of Social Work 
and the Labrador branch of the Department of Children, Seniors, and Social Development (CSSD). 
CSSD addressed their need to recruit social worker students as future employees by making 
presentations to classes of BSW students about social work practice with CSSD in Labrador. These 
presentations highlighted the opportunities for paid field practica in remote Indigenous communities 
in Labrador. CSSD and the School of Social Work share the expenses for travel and housing. This 
additional funding, plus the practice experience in remote Indigenous social work, is designed to 
attract and retain the students in the region upon graduation.This wise practice goes beyond just 
financial support, as one interviewee stated:  
But I think part of it is a decent human being to these people, knowing that they're coming to a place 
that is very foreign to them. And they may think they know what's happening, they may think okay, 
this is an adventure, and this is what I'm going to do, but we're doing difficult work in a difficult 
community in which people are ... They're [the students are] not Indigenous for the most part. I 
mean, I've never had an Indigenous student yet. They're not Indigenous. This is a new culture. There's 
a new language. There is a new set of norms and values. It's, you're going somewhere where you're 
not ... you have to drive a snowmobile. 
I mean, most of my people have never been on a snowmobile in their lives or have never driven one 
for that matter. There's no roads in the winter. The food is extraordinarily expensive. It's 
unbelievable. How do you ... how do you get food? What do you need to wear? What clothing do you 
need to bring with you?  
 
 This field instructor also picks up students and Field Education Coordinators at the airport, 
engages with them regarding Indigenous culture and communities, and demonstrates pride in 
Labrador. Going the extra mile and personal engagement are valuable key aspects of field education. 
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Opportunities and Recommendations 
 The student researchers make the following recommendations based on our analysis of the 
interview findings, promising practices, and wise and Indigenous practices. 
 
Acknowledgement of the Crisis State of Social Work Field Education 
 The crisis state of social work as a profession, and by cascading impact, the crisis in social work 
field education, needs to be addressed and acknowledged at a government, agency, and university 
level. The current professional social work culture that assigns unmanageable caseloads, unwavering 
staffing and funding shortages, and burnout as "normal", while simultaneously demanding high-
quality services, has only amplified since COVID-19. The current social work climate needs to change. 
Recommendations from interviewees included increases in agency and governmental fiscal supports, 
and the recognition of importance and facilitation of social work students and social work field 
practica. Additionally, interviewees stated that the creation of further social work positions by agency 
and government would facilitate the ability for greater accommodation of social work student field 
practica, and facilitate recruiting and retaining social work field instructors. 
 
Increased Opportunities for Support and Education for Students and Field Instructors regarding 
Student Mental Health 
 Several interviewees mentioned increasing student needs regarding mental health, and 
recommended additional training, education, and support for Field Education Coordinators and field 
instructors to continue to support student success in field. Exploring third-party mental health 
resources could address student mental health outside of the Field Education Coordinator or field 
instructor role. This would facilitate student access to mental health resources and support, without 
being linked directly to the field agency or university. 
 
Reframing of Social Work Practice Ideas of ‘Clinical’ Field Practica Opportunities 
 Interviewees highlighted the difficulty in recruiting students to field practica in programs 
traditionally considered not to be 'clinical enough' to provide social work practice experience. The 
understanding of 'clinical enough' needs to be revised within the educational and social work practice 
context. There are significant opportunities for community-based and grassroots practice areas to 
provide meaningful practica for BSW and MSW students. Interviewees noted that many community 
settings apply advanced clinical social work practices, and are not recognized as doing so, because 
they are not in institutional social work practice settings. Also, exploration of what is being done 
creatively in all social work settings could highlight what is meant by 'clinical work', while still meeting 
the need for direct practice experiences for students (shadowing, observing, and intervention with 
people availing of programming). 
 
Inclusion, Accessibility, and Support of Northern and Rural Placements in Atlantic Canada 
 Northern and rural social work placements enable social work students to experience rich and 
diverse geographical areas, cultures, and ways of living. Engaging in these types of placements 
requires that the social work profession and the university recognize the barriers students face. These 
barriers include lack of financial supports, contrasting cultures (urban vs rural; southern vs northern; 
non-Indigenous vs Indigenous), lack of student community support and integration, and challenges 
with dual roles in these settings.  
It is essential to increase funding support for students placed in rural and remote areas to aid in 
managing the increased costs to students, and in the recruitment of students into these under-served 
areas. Opportunities for rural integration and community support need to be explored, including 
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involving students in various local community activities beyond their field practica. Placing multiple 
students in rural and remote areas at the same time would help to reduce financial burdens, provide 
peer support, and create opportunities for collaborative projects. 
 
Challenging Colonial Social Work Practice Beliefs and Values through Increased Collaboration and 
Learning within Indigenous Field Practica 
 Field education has a unique opportunity to deepen the learning of non-Indigenous students 
about the processes and importance of decolonization and reconciliation in Canada. Social work field 
education needs to prioritize their commitment to decolonization and dedicate resources to doing so. 
They need to partner with Indigenous communities, working outside of the colonial norms to develop 
creative practica that engage Indigenous and non-Indigenous students. By encouraging and increasing 
student involvement in Indigenous communities and agencies, students will be better equipped as 
social workers to decolonize social work practice. 
 
Challenges and Limitations of the Research 
 It is essential to recognize that our findings represent only a portion of the TFEL research on 
promising and wise practices. The analysis of the totality of findings from across Canada may vary 
from those discussed in this report. It may not be appropriate to generalize our findings to all social 
work field education throughout the country, given that these ten interviews covered a single 
geographical area of Canada. The scale of our findings demonstrates a "snapshot" in the time of field 
education in Atlantic Canada amid a pandemic. The National TFEL Study will integrate these Atlantic 
Canada research findings to aid in implementing best practices for social work field education within 
Canada. 
 
 
Conclusion 
 As the research demonstrates, several challenges are facing social work field education within the 
Atlantic Canada region. These challenges represent the hurdles that we will need to overcome to 
ensure the continuation of the social work profession in meeting the needs of our communities. 
Simultaneously, this research has also highlighted the promising and wise practices by which we may 
overcome these challenges. It will require a shift in how the profession approaches field education, 
from encouraging greater collaboration between education programs and field instructors to 
changing how we view appropriate field practica.  
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Atlantic Canada Code
Code Book 1 2 3 4 5 6 7 8 9 10 Tally

ACC 6 - 3 10 - - 1 - 1 2 23

ADV - - - 1 - - - - - - 1
ADV-FEG - - - - - - 2 - 1 - 3
ADV-FIN 4 1 - 4 1 - 1 - - - 11
ADV-FCO 3 - - 8 - - - 1 - - 12
ADV-ST - 2 - - - - - - - - 2

BAR - 1 - 1 - - - - - - 2
BAR-BUR 1 - - - - - - 3 2 2 8
BAR-CFP 1 - - - 2 - 7 4 1 3 18
BAR-IPT - - 1 - - - - - - - 1
BAR-LPSIS - - - 2 4 - - 5 - 4 15
BAR-STB 6 5 4 2 8 - - - 3 1 29

BV - - - - - - - - - - 0
BV-FE 4 2 4 - 1 2 1 2 1 2 19
BV-STFE - 3 2 1 2 1 - - - - 9
BV-STUA 1 - - - - - - - - - 1
BV-STAG 1 1 1 2 3 5 - - - 1 14
BV-FISD - 1 1 - - - - 2 - 2 6

COL - - - - - - - - - 2 2
COL-STAK 8 3 - 8 1 8 2 - 3 1 34
COL-STU - - - 8 - 2 - - - - 10
COL-COM 2 - - - - 7 - - - - 9
COL-RB 10 1 - 12 2 7 4 4 4 - 44

COV 4 - - - - 2 3 5 5 - 19
COV-TELROM - - - - 1 - - 6 1 - 8
COV-TECH - - - - - - - - - - 0
COV-QUALPL - - - - - - - - - - 0
     COVID-QUAPL-CAN - - - 1 - - - - 1 1 3
     COVID-QUAPL-POST - - - - - - - - - - 0
     COVID-QUAPL-SHORT 2 - - - - - - - 5 - 7
     COVID-QUAPL-REM 3 - - - - 1 - - 1 - 5

CRIS - - - - - - - - 1 - 1
CRIS-ISN - - - - - - 3 - 2 - 5
CRIS-PV - - - - 2 - - - - - 2
CRIS-LEAD 2 - - - - - 3 - - - 5

GEO - - - - - - - - - - 0
GEO-NOR 2 - - 14 - - - 1 - - 17
GEO-IND 2 - - 9 - - - - - - 11
GEO-URB - - - - - - - - 1 - 1
GEO-RUR 1 - - 14 1 - - 1 - - 17

IO - - - 2 - - - - - - 2

IPP - - - - - - - - - - 0
IPP-ADM - - - - - 1 3 1 - 1 6
IPP-COH 1 1 - 2 - 3 - - - - 7
IPP-CMD 1 - - 2 - 5 2 - - - 10
IPP-CRE 4 1 - - - - - 2 3 1 11
IPP-ER 1 - - - 1 1 4 2 3 - 12
IPP-FTR 1 1 3 - 3 1 - - - 1 10
IPP-ASE - - - - - - 1 - - - 1
IPP-FIS 1 - - - - - - - - - 1
IPP-FIT - - 1 - 2 1 - - 1 1 6
IPP-IN - - - - - 1 - 1 1 - 3
IPP-IP - - - - 1 - - - - - 1
IPP-IT 1 1 - - - - 4 - - - 6
IPP-INTP - - - - - - - - 2 1 3
IPP-INFC 3 - - - - - - - 1 - 4
IPP-IPT - - - - - - - - - - 0
IPP-MLP - - - - - 2 - - - - 2
IPP-MS 5 4 2 - 1 - - - - - 12
IPP-NTP 1 - - - - - - 2 1 - 4
IPP-PS - - - - - - 1 - - - 1
IPP-RES - 4 - - - 1 1 - - - 6
IPP-RP 2 4 1 - 1 - 4 - - - 12
IPP-SP 1 1 1 4 2 1 - 1 1 - 12
IPP-SWI - 1 2 - 5 4 - - - - 12
IPP-TECH - - - 1 - - - - 1 - 2
IPP-TD 1 - 1 - - - 1 - 2 - 5

MH 0 - - - - - - - - 1 1
MH-REC 0 2 2 - 5 - 1 - 2 2 14
MH-CH 0 - - - 3 - - - 2 4 9

PPP - 1 - - - - - - - - 1
PPP-LCS - - - 3 3 - - - - - 6
PPP-PCS - 1 1 1 3 - - - - - 6
PPP-SSWP 5 - 2 5 4 - - - - - 16

VP - - - 1 - - - - - - 1
VP-CT - 1 - - 3 - - - - - 4
VP-CP 1 6 2 3 7 3 1 - - - 23
VP-DIV 1 - - 3 - 1 1 - 3 - 9
VP-ED - - 7 5 - - - 2 1 - 15
VP-EXC - 1 - 3 - - - - - 4
VP-HP - - - - - - 1 - - - 1
VP-OS - 2 - - - - - - - - 2
VP-OO 1 - - 3 - - - 5 - - 9
VP-OF 1 1 2 7 1 - - - - - 12
VP-PA 6 - - 6 - - - - - - 12
VP-REX - 1 3 2 - - - 3 - - 9
VP-RCT - - - 3 - - - - - - 3
VP-SA 1 - - - 3 1 - - - - 5
VP-SC - - - - - 1 - - - - 1
VP-SJ 2 - - 3 2 6 1 - - - 14
VP-SWE - - - - - - - - - - 0

WIP - - - - - 2 - - - - 2
WIP-DR 2 - - 2 - - 3 - - - 7
WIP-HIS - - - - - 1 3 - - - 4
WIP-IIP 2 - - 8 - - 4 2 1 - 17
WIP-LCO 1 - - - - - - - - - 1
WIP-PT 2 - - - - - - - - - 2

Amy Martin Interviews Jamie Maher Interviews
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