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EXECUTIVE SUMMARY 

Promising and Wise Practices in Field Education is a study designed to identify innovative, promising, 
and wise practices in social work field education in Canada. This report presents the findings of 
interviews completed in the Prairie provinces of Alberta, Saskatchewan, and Manitoba. Transforming 
the Field Education Landscape (TFEL) is a partnership project that aims to prepare the next 
generation of social workers in Canada by creating training and mentoring opportunities for students, 
developing, and mobilizing promising and wise field education practices, and improving the 
integration of research and practice in field education (TFEL, 2020). Virtual semi-structured interviews 
were conducted with 35 participants in the three provinces. Field coordinators, field educators, field 
instructors and supervisors, and representatives of field agency partners were invited to share their 
experiences in field education to identify innovative, promising, and wise practices in social work field 
education. Some of the key findings from the study are provided in this section of the report.  
 
Promising Practices 
In this study, promising practices were defined as approaches, interventions, programs, services, or 
strategies that show potential for enhancing field education. Promising practices may address specific 
challenges experienced in social work field education. Promising practices may be undergoing 
evaluation for effectiveness and replicability and have demonstrated the ability to achieve their 
stated aims. Some of the promising practice themes of the study include: 

§ Attending to community needs by collaborating with community partners to ensure their 
needs are supported.  

§ Utilizing non-traditional practicum opportunities such as utilizing group supervision options, 
self-directed practica, or practica in agencies where no social workers are present.  

§ Implementing additional supervision strategies such as e-supervision, group supervision, or 
supervision conducted by students attaining graduate degrees.  

§ Valuing open-mindedness in order to increase opportunities for practicum options while 
encouraging students to keep an open mind regarding their placements.  

§ Employing group processing strategies such as group work to encourage collaborative 
learning.  

 
Wise Practices 
In this study, wise practices were defined as Indigenous-centered practices that are flexible, locally, 
and culturally relevant, that respect all forms of understanding including lived experience, traditional 
knowledge, and the use of story. Wise practices are relational in nature and encourage mutual 
respect, inclusivity, and collectivity. The following are the wise practice themes identified in the 
study: 

§ Incorporating Indigenous practices such as smudging within field education. 
§ Engaging with Elders in an intentional way to provide exposure to indigenous culture, history, 

and practices.  
§ Redefining clinical social work practice in order to broaden the western definition of ‘clinical’ 

and allow for different ways of knowing to be integrated into practice.  
§ Creating new ways of approaching learning goals agreements such as the use of indigenous 

cultural concepts like the medicine wheel to inform field learning agreements.  
§ Encouraging students to adopt new perspectives such as integrating intersectionality and 

indigenous history that encourages students to expand their worldviews.  
  



  

 
5 TFEL | Prairie Region Report on Promising and Wise Practices in Field Education 

Innovative Practices 
In this study, innovative practices were defined as cutting edge practices that have the potential to 
enhance field education while addressing existing challenges. Innovative practices were defined as 
new practices that have not yet been tested in some areas. However, they show promise in their 
potential to enhance field education and address some of the challenges that exist. The following 
innovative practice themes are listed below:  

§ Exploring the creative use of technology by using Zoom and other online platforms for 
meetings and information sharing.  

§ Providing flexible field education options such as spring or summer placements, virtual 
placements, or self-directed field education options that benefit students for whom 
traditional placements are difficult.  

§ Utilizing creativity within field education to secure field placements that may not be 
considered traditional or typical.  

§ Creating additional macro-level placement options such as research or policy placements that 
introduce students to a different level of social work intervention.  

§ Encouraging risk taking within practicum placements by engaging in innovative practices such 
as encouraging atypical practicum placements in order to broaden the conventional definition 
of social work.  

 
Barriers 
In this study, barriers were defined as aspects that create challenges to adopting promising and wise 
practices that were identified. The following barrier themes found in the study:  

§ Limited resources have led to difficulty providing quality field education experiences. 
§ Rigidity within the field education system both at the program and agency level impedes 

flexibility and maintains the status quo.  
§ Challenges finding sufficient and adequate placements for students due to limited placement 

availability, workload, and program policies requiring registered social worker supervision.  
§ Bureaucracy getting in the way of flexibility and accommodations by requiring a specific, 

structured field education model with little room for adaptation and flexibility.  
§ Top-down power processes that place higher value on certain types of social work or maintain 

a power-over relationship with students while maintaining the status quo. 
 
Collaboration 
In this study, collaboration was defined as the importance of cooperating with students and 
stakeholders when making changes despite the challenges this may present. The key collaboration 
themes are listed below:   

§ Collaboration with stakeholders such as field directors, field instructors or supervisors, 
students, and agencies to ensure quality field education experiences.  

§ Collaboration with students leading to creative solutions to unique problems by allowing them 
to have agency within their field placements and direct their own learning.  

 
Values 
The study asked participants which values they considered important; key findings are listed below:  

§ Acknowledging that field education is central to social work education and as such staff are 
responsible for providing a supportive and meaningful learning environment for students.  

§ Encouraging critical thinking as an important dimension of social work practice by teaching 
students how to think, rather than what to think.  
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§ Building relationships within the wider social work community to enhance student learning 
through collaboration with multiple different community partners.  

§ Integrating social justice within social work practice by including systems and policy 
assessment to encourage critical thinking and broaden worldviews.  

 
Other Key Themes 
The study identified other key themes of importance:  

§ Understanding that Covid-19 resulted in both unique challenges and opportunities within field 
education by requiring creativity and atypical field education options to be implemented 
quickly.  

§ Recognizing that students provide benefits to field instructors and field agencies by bringing 
fresh perspectives, and new ways of doing things.  

§ Recognition of the benefits of field education for students beyond their degree requirements 
by providing hands-on experience and allowing them to integrate classroom and experiential 
learning.  

§ Acknowledging that social work students often graduate with diverse skill levels and 
sometimes lack specialized skills that employers expect from degree holders.  

 
The report includes the study findings from the interviews, organized in the following categories: 
promising practices, wise practices, innovations, barriers, collaboration, values, and other. Within the 
Prairie region, 142 codes were identified. The report provides the key themes within each topic, a list 
of codes, and interview summaries. 
Summaries of all 35 interviews conducted in the Prairie region are included. Each interview summary 
includes the following data from each participant: time in field, education level, supervisory 
experience, and job role. The summaries provide a snapshot of the promising and/or wise practices, 
innovations, barriers, collaboration, values, or other practices identified in the interview. 
In conclusion, this report is a contribution towards building knowledge and understanding of 
promising and wise practices in social work field education. The TFEL project is publishing regional 
reports across Canada. A cross-national analysis of the data will be conducted to inform social work 
field education and provide an opportunity for the assessment of field education at a national level. 
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INTRODUCTION   

This Prairie region report on Promising and Wise Practices in Field Education aims to identify 
innovative, promising, and wise practices in social work field education within Alberta, Saskatchewan, 
and Manitoba. This report presents the findings of 35 semi-structured interviews conducted with field 
coordinators, field educators, field instructors and supervisors, and representatives of field agency 
partners between July and December of 2020. The report is a starting point to begin to identify how 
innovative, promising, and wise practices may inform the development of sustainable models of field 
education in the future. 

Field education is an integral aspect of social work education that provides students with direct 
practice experience and enhances their ability to integrate social work theory, research, and 
knowledge into direct practice (Ayala et al., 2017; Bogo, 2015). In Canada, social work field education 
is in a state of crisis (Ayala et al., 2018; Bogo, 2015). Social work programs have been contending with 
resource scarcity and financial cutbacks that when paired with increasing student enrollment are 
negatively impacting both social service agencies and educational institutions (Ayala et al., 2017; 
Macdonald, 2013).  

Field education provides students with valuable work experience, an avenue for skill-building, and the 
opportunity to explore multiple areas within the social work profession (Bogo, 2015) and as such is an 
integral part of social work education. Current literature advocates for the integration of indigenous 
intersectionality within field education to facilitate a safe, culturally rich environment for social work 
students (Clark & Drolet, 2014). Ultimately, the current crisis needs to be addressed before it 
negatively impacts the learning needs of students and the ability of the profession to deliver quality 
education and social services to local communities (TFEL, 2020). 
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METHODOLOGY  

Between July and December of 2020, 35 semi-structured interviews were conducted with field 
educators in the Prairie region. A purposive sampling approach including snowball sampling was 
adopted to recruit key interview participants such as field directors/coordinators, faculty liaisons, 
field instructors and field supervisors from post-secondary institutions, community organizations, 
non-profits, local charities, and government agencies involved in social work field education in 
Alberta, Saskatchewan, and Manitoba. The study information and participant recruitment notice 
were published in the TFEL monthly newsletter, posted on the TFEL website, and advertised on social 
media (Twitter/Facebook). In addition, the study information was distributed through emails sent out 
to members of the TFEL network comprised of co-investigators, partners, and collaborators who 
further promoted the study to recruit potential interview participants.  

Interviews were conducted online via Zoom or Microsoft Teams platforms. This was necessary due to 
the COVID-19 pandemic. The semi-structured interview guide contained 20 open-ended questions 
categorized in three thematic areas (Appendix A). Potential follow-up questions were included with 
each of the interview questions. Interviews were conducted by trained student research assistants 
affiliated with the TFEL project. Research ethics approval was obtained by the University of Calgary’s 
Conjoint Faculties Research Ethics Board.  

All interviews were recorded and transcribed using recording and transcription software provided by 
the Zoom and Teams platforms. Once interviews were completed, a codebook was developed 
following the steps recommended by Fonteyn et al. (2008) and MacQueen and McLellan (1998). The 
codebook development process began with a brief literature review of team-based coding 
procedures for qualitative data. To begin crafting the codebook, the three-person team began by 
randomly selecting one transcript for review. This team-based coding process was repeated five 
times, after which coding was conducted independently; individual coding was completed using 
separate digital copies of the chosen transcript in Microsoft Word. The individual code books 
included the code name, full definition of the code, and relevant quotes with a corresponding 
timestamp. The coding team met weekly to review the themes and codes that were identified and 
began consolidating this information into a “master” codebook. The master codebook was 
periodically reviewed by the team to remove or consolidate duplicate codes, further organize codes 
into categories, and ensure consistency. After several rounds of this process, saturation was reached 
within the codebook. Microsoft Teams was utilized for sharing updates and team consultation 
ensured continued cohesion throughout the coding process. At the end of the coding process, three 
documents were created for each interview participant: a verbatim coded transcript, a three-column 
code book document, and a summary interview sheet. Summary interview sheets for all 35 interviews 
are presented in Appendix B. Each summary interview sheet displays the thematically relevant 
content from the corresponding interview, as well as a brief demographic description of the 
participant. Finally, research assistants transferred the completed codebook into NVivo software for 
consolidation purposes. 
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FINDINGS   

This section presents the research findings from the interviews, organized in the following categories: 
promising practices, wise practices, innovations, barriers, collaboration, values, and other. Within the 
Prairie region, 142 codes were identified. This section provides the key themes within each topic and 
a list of codes. 

PROMISING PRACTICES 

Promising practices are defined as approaches, interventions, programs, services, or strategies that 
show potential for enhancing field education. Promising practices may address specific challenges 
experienced in social work field education and are currently being evaluated for effectiveness and 
replicability and have demonstrated the ability to achieve their stated aims.  

The study identified five themes on promising practices: community needs, non-traditional practicum 
opportunities, supervision strategies, open mindedness, and group processing. Each theme is briefly 
discussed below.  

Community Needs – Defined as field education considering the needs of the community and how 
field education may support those needs. Promising practice was identified in relation to community 
and the social work profession. This was discussed in relation to the role of partnerships and 
collaborations with multiple stakeholders and creating a community of practice that brings together 
diverse groups and organizations. 

“I think for a long time that's been the model that field education programs have sought to 
have, like individual MOU’s or institutional agreements with specific agencies. And I think we 
need to kind of go beyond that today to think about partnerships and collaborations, beyond 
just the single agency. So, what does that look like with multiple stakeholders? And creating a 
community of practice that brings together diverse groups, organizations, various people.” 

“Field’s always been interesting to me. I really see the social work profession as something that's 
collective and something that is part of community. And I think mentoring emerging 
professionals is really part of that.” 

Non-traditional Practicum Setups -- Defined as the need for more atypical field placement options. 
Creative and innovative opportunities were identified in non-traditional social work agencies. 
Similarly, self-directed placements that are designed to maximize student learning and interests were 
identified as a promising practice. 

“I think in terms of thinking outside the box or being creative and innovative in our field 
practicums there are opportunities to do more work with those agencies - in non-traditional 
social work agencies - where maybe they don't have on the ground social work supervision, but 
they are amazing opportunities for our students.” 

“This idea of self-directed placements and I think that's a really promising practice.  You know, 
the thing that I really like about it is that […) students are in the centre of the practicum 
experience, and really can essentially create a practicum experience that may involve different 
aspects, right? Like part of it, maybe in an agency, and there may be other kinds of training. Or 
you know, different opportunities and learning experiences involved in that, but it's […] 
something that is I […] think you know, starts with the student, and is really focused on the 
student and the student really creating a practicum based on their learning needs. And I really 
like that aspect of it, and I think you know, it does overwhelm sometimes students, right? You 
have to be maybe at a certain level of kind of knowing what it is that you need as a learner and 
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the kind of learning experiences that you're looking for practicum. But for senior placements or 
graduate placements I really like that notion of student just being at the center in full control 
and, […], and kind of directing or leading that practicum experience.” 

Supervision Strategies – Defined as individual, micro-level supervision strategies that enhance 
student learning, growth, and development.  

“We need to also expand our understandings of supervision and, what supervision looks like to 
include online e-supervision, group supervision.” 

“How to make those adjustments from a skill-based perspective. And to keep experimenting and 
trying and to practice deliberately. Sort of break things down into smaller parts to be able to 
practice that independently and then practice that with a supervisor to get feedback.” 

Open-mindedness – Defined as encouraging students keep an open mind about practicum 
placements, organizations, or populations they want to work with. A promising practice is for field 
education and supervision to remain open to the various opportunities that could work for students 
and be open to the potential for innovation and the challenges presented. 

“It just means that there's more openness in education and the realization that education has 
many more sides and then much more depth that we could tap and in doing that, students then 
become better learners and are more in tuned to themselves and to others. And then they can 
go forward in a more comfortable and confidant way.” 

“…to make sure that the students feel that they can connect that to their work in some way. 
Even a small way. And when it comes to assignments. To build in a bit more openness to 
different methods, even as a compliment your paper. Photography. Other kinds of things that 
they could be doing. And help them to open that up because it's not something they expect from 
graduate education or even in the field practices.” 

Group Processing – Defined as group processing or group supervision strategies including within 
practicum seminars.  

“I can imagine that bringing together students for group supervision, you know, who are 
supervising students. Some would be really valuable as well, and providing them training, so 
yeah, so it is it is, you know, I don't think it's any less resource intensive to be doing some of 
these innovative practices, but just different in the way that we use those resources.” 

“… either from individual to group placements or thinking about how students, can be involved 
in various activities, together. So, one example, that I'd like to share is bringing together 
students in online groups, so students [are] collaborating together online, on a shared project or 
a shared activity where they have a shared statement of work and clear deliverables or outputs 
that the group is contributing towards.” 

All 49 promising practice codes are listed below:  

1.   Administrative support for field coordinators 
2.   Alumni and student engagement 
3.   Clinical practice  
4.   Cohorts  
5.   Combining student levels  
6.   Communication  
7.   Community needs 
8.   Comprehensive orientation process  



  

 
11 TFEL | Prairie Region Report on Promising and Wise Practices in Field Education 

9.   Counselling is available and/or mandatory for social work students  
10.   Diversity  
11.   Embrace discomfort 
12.   Faculty supervision  
13.   Feedback informed treatment/supervision  
14.   Field coordinator is research centered role  
15.   Field focus courses  
16.   Field instructor support  
17.   Flexible evaluation models  
18.   Group processing  
19.   Initiative 
20.   Interdisciplinary teams 
21.   Intersectionality and identity conversations  
22.   IPT  
23.   Large-scale practicums  
24.   Mark occasion  
25.   More field coordinators  
26.   Multiple supervisors 
27.   Nontraditional setup of practicum  
28.   Intentional practice  
29.   Observation  
30.   Open-mindedness  
31.   Partnership approach  
32.   Peer support  
33.   Realistic expectations  
34.   Reflecting teams  
35.   Research as daily practice  
36.   Research based practicum  
37.   Screening process  
38.   Self-awareness  
39.   Self-care  
40.   Self-directed practicum  
41.   Self-supervision  
42.   Structural analysis  
43.   Students as staff  
44.   Students supervising other students  
45.   Supervision strategies 
46.   Supervision strategy – storytelling  
47.   Transformative learning  
48.   Trauma informed learning environments  
49.   Workshops 

WISE PRACTICES 

Wise practices are defined as Indigenous-centered practices that are flexible, locally, and culturally 
relevant, that respect all forms of understanding including lived experience, traditional knowledge, 
and the use of story. Wise practices are relational in nature and encourage mutual respect, 
inclusivity, and collectivity. The study identified five themes on Indigenous or wise practices: 
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incorporating Indigenous practices, engaging with Elders, redefining clinical social work practice, new 
ways of approaching learning agreements, and perspective taking. Each theme is briefly discussed 
below.  

Incorporating Indigenous Practices – Defined as incorporating exposure to, partaking in, Indigenous 
cultural practices as part of students’ learning. This can also include incorporating Indigenous ways of 
knowing and being. 

“The wise practices and looking at Indigenous ways and other ways of knowing, I think that 
there's areas that were not currently practicing, areas where we don't currently have 
placements and those are the areas that I see opportunities for us to look at what a student 
wants to learn and what their gifts are and their skills are, and how can we match this with 
what communities need.” 

“I think another promising practice is having Elders involved in social work field education.  So, 
Elders can be involved in meetings. Elders can be involved in preparatory seminars with students 
who are preparing to go out in practicum. Students could meet with an Elder to learn about 
some of the protocols and ceremonies before placement so that they have an understanding of 
that when they’re in a practicum context or in field agency and, you know one of their roles is to 
be participating in some of these ceremonies and practices. So, if an agency has smudges every 
morning, you know a student should be going into practicum with already having an 
understanding and an expectation that they’re also going to participate in that practice and, […] 
know what's involved.” 

Engaging with Elders – Defined as setting up intentional engagement with Elders for practicum 
students. 

“...A training where you are working with a local Indigenous Elder or I know on the site here they 
have an Indigenous Wellness Clinic and manager and cultural helpers. But really, intentionally 
meeting with them and learning from them...” 

“Some wise practices are along the lines of, that the inclusion of community voice and 
knowledge keepers, Elders. There's some dynamics all around that, and I'm noting they're 
coming forth more strongly as of late. And so, amongst the wise practice is the whole idea 
of…oh I just lost the name of it right now…protection of, of that knowledge … So, what I mean 
by that is that Elders, knowledge keepers, community members are starting to bring forward the 
word ‘how’. Universities, and I'm assuming others are getting involved in accessing knowledge 
of Elders, and others. And our, […] why I'm really […] losing words. Our, what's the word…when 
you take something that's not yours…appropriating.” 

Redefining Clinical Social Work Practice – Defined as recognizing ways of defining clinical practice that 
align with Indigenous values and cultures or other ways of defining clinical practice. 

“We've also looked at being really creative, flexible and open minded about definitions of 
certain terms, such as like “clinical practice,” when we know […] that's a very westernized 
notion, and that it might not be an appropriate one to apply in all contexts. And so, I think our 
main innovation around that has been trying to work with students who find our traditional way 
of doing things problematic. I think we would like to be able to do more in this way and to 
expand these notions and maybe sort of generalize this approach more.” 

“I think we need to be mindful of like you know if this is gonna be a clinical placement, then it 
has to be clinical practice and it has to be direct practice skills, because then your kind of saying 
that maybe research or theory or other approaches that are also very critical, would not be 



  

 
13 TFEL | Prairie Region Report on Promising and Wise Practices in Field Education 

included in that perception of what a clinical placement needs to look like. So, I think we, […] 
need to kind of think critically about our own lenses and, […] what we bring to this in. And 
challenge some of the assumptions that maybe field coordinators and directors have made 
about the nature of specific placements.” 

New Ways of Approaching Learning Goals Agreements – Defined as incorporating an Indigenous 
approach to the learning agreement that allows students to conceptualize and communicate in 
culturally appropriate ways. 

“So, some things that we've done is, we've looked at, not, […] enforcing Western-based notions 
of field education onto students for whom that doesn't fit well for a variety of reasons. So, we've 
had students from Indigenous background, cultural backgrounds, or who are going into like non-
Western based organizations to propose different ways of representing their learning 
agreements as one example. So, we have had students who do their practicums based in 
Indigenous communities and have come up with a different form of learning agreement, that is 
according to the circle or also known as the Medicine Wheel. So, we've done that.” 

“And when you're talking about your Indigenous clients or Indigenous service users, what is it? 
As a practicum student, [what] do you want to achieve with this community? So how are you 
going to do that? How are you working yourself to […] meet that objective? So, a wise practice? 
[It] is to develop that learning agreement in a really deep way, in a profound way and make it 
very, very relevant to your Indigenous community, your Indigenous client.” 

Perspective-Taking – Defined as activities that support students to take on perspectives other than 
their own to develop awareness about colonial history and personal history. 

“And we also did kind of perspective taking activities with them in an effort to develop that, that 
thinking.” 

“And so, it's not a merely a matter of education. You have to be invested enough to change. And 
so, it's not a matter of me, giving Indigenous stuff to [inaudible] students. Do they believe it? Do 
they care enough to adjust their own attitudes? Some of the attitudes is a different look at God. 
It's a different look at your purpose on earth. It's a different way of looking at your inter-
relationships with other people. It's a different way of looking at your obligations and roles and 
responsibilities to other people. So, it's not just a matter of education. Anybody can read a book. 
A person has to be invested enough to make a change.” 

The 12 wise practice codes are listed below:  

1. Wise and Indigenous practices  
2. Bring philosophy into supervision  
3. Collective perspective   
4. Decolonization as a wise practice  
5. Engaging with Elders  
6. Historical awareness understanding  
7. Incorporating Indigenous practices  
8. New ways of doing field learning agreements 
9. Parallel processes  
10. Perspective-taking  
11. Reciprocal learning  
12. Redefining “clinical” social work practice 
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INNOVATIVE PRACTICES  

Innovative practices have the potential to enhance field education while addressing existing 
challenges but are not currently considered evidence based. The study identified five themes on 
innovative practices: technology, flexible options, creativity, macro-level placements, and taking risks. 
Each theme is briefly discussed below. 

Technology – Defined as technological innovations in field education.  

“Right now, we've actually seen things like Zoom [and] Microsoft Teams to be able to be the 
way that we connect right so?  The students are really eager, and they're interested in that, and 
that's what we're here for is to help them achieve their learning goals.” 

“I mean, I was not a fan of video platform meetings initially. Now I kind of like it! You know, I 
found that we've been having some town hall meetings with students. Checking in, how you 
doing, never been able to do that before. Orientation--it used to cost us some money to rent a 
hall to accommodate all the field instructors and students. Now we just do it online. So, I'm 
learning some stuff that way about virtual. And the last time we met with all the students we’re 
talking about how we kind of look at this, but what kind of skills, gifts are coming out of this 
pandemic?” 

Flexible Options – Defined as the need for a variety of field education options to meet the needs of 
diverse students.  

“I think organizations need to be more flexible and offer more placements to students.” 

“There may be [some] possibilities only available over summer months or even certain times of 
the year, but it's very intense, so maybe some flexibility for some students to do that too. If the 
placement wants to have it.” 

Creativity – Defined as the use of creativity as a way of implementing and encouraging change.  

“We have to start thinking creatively. I think there's like the out in the field there's a way we're 
dealing with a lot of scarcity.” 

“I think in terms of thinking outside the box or being creative and innovative in our field 
practicums maybe there [are] opportunities to do more work with those agencies maybe 
considered more non-traditional social work agencies where maybe they don't have on the 
ground social work supervision, but they are amazing opportunities for our students.” 

Macro-Level Placements – Defined as the need for more support for macro-level field placements.  

“I feel like a lot of the students are getting good experience somewhat in individual casework, 
groupwork, but not so much community work. And I feel like there is a gap generally. Seen in the 
West organizing principles, ability to especially like now that we're seeing all this work that has 
gone on. Whether you look at the US elections or whether you look at the Black Lives Matter or 
any of those big things, it's all about community organizing and traditionally, social workers are 
supposed to be good community organizers, so I feel like that is a part which could be 
strengthened. To get more students to do community work and to actually understand what it 
takes to do that kind of work, right?” 

“Another promising practice too, is to have students involved in projects or in events.  And I 
think that if we expand our notion of what a practicum should look like and what skills get 
developed, it means we don't just focus on micro skills. We also need to think about what 
happens at a community level and what also happens at a macro level.” 
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Taking Risks – Defined as the importance of taking risks that support innovative practices.  

“I think in order to innovate, you have to kind of think outside the box. And think being creative 
and […] being willing to kind of take those risks and see what can come about and, and trust in 
the process, like trusting that like the different stakeholders have skills and have abilities and we 
need to, […] kind of allow that to happen.” 

“We need to set aside the existing models of field education because they've […] only served us 
so far. And it's my opinion only my opinion that they perpetuate the status quo of what society 
thinks social work does and does not do and which comes to mind is bus tickets, working in 
kitchens, taking kids away from families. And we need to let it's time to let go of that.” 

All 19 innovative practice codes are listed below:  

1.   Art and creative approaches  
2.   Create resources  
3.   Creativity  
4.   Field coordinator as teaching role  
5.   Field Instructor credentialization  
6.   Flexible options  
7.   Green social work  
8.   Incentivize field supervision  
9.   International practicum  
10.   Macro level placements  
11.   Paying students during practicum  
12.   Research activities  
13.   Role-playing  
14.   Rotational placements 
15.   Self-directed practicum  
16.   Sustainability  
17.   Taking risks  
18.   Technology  
19.   Virtual skill development 

BARRIERS  

Barriers are defined as challenges currently faced by field education programs. This includes 
challenges at the micro, mezzo, and macro levels. The study identified five themes on barriers: 
limited resources, rigidity, challenges finding placements, bureaucracy, and power. Each theme is 
briefly discussed below. 

Limited Resources – Defined as references to the lack of resources within field education and how 
this is limiting innovation.  

“That there's really a shortage, of sites and supervisors, yeah. And I think it's because so many of 
us are being asked to do more with less.” 

“Another promising practice or wise practice is challenging the notion that supervision has to be 
one-on-one, I'm finding that social workers in our community are overworked. Just I, you know, 
I'm not there, so they just don't have the time, the resource is the capacity to supervise, maybe 
in the same way they did a decade ago.  And so, group supervision and peer supervision is 
something else I'm seeing a lot of and answering a lot of questions about.” 
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Rigidity – Defined as barriers that students experienced when accessing non-traditional placements 
that supported their learning and passions and the general rigidity at the university or agency level 
that is perceived to be detrimental to field education or service of clients.  

“If we're too rigid in our prescription of what it needs to look like, we lose opportunities.  And I 
think one of the most beautiful things is that you know maybe I wonder if it's a cookie cutter 
approach maybe sometimes agencies and supervisors and students when they were forced into 
another way of being because that's the way they complete their program and this is kind of the 
way it goes challenges can happen, right?” 

“Why do we say practicum has to be these many hours these many days with this student in this 
field instructor…. it like we have…. Listen, I've never really had the opportunity or pleasure 
too…Breakdown all of the walls I've been … I came into this role in a dinosaur of a system that 
doesn't change very easily, like universities do not change very easily. We have accreditation 
that you know I obviously I support accreditation 100% but the […] way practicum is envisioned 
is very narrow.” 

Challenges Finding Placements – Defined as the various challenges that were experienced by students 
when locating a field placement.  

“We don't have enough placements and you know agencies obviously are really overwhelmed 
with pressures in terms of workload and budgets and space and, […] you know we have a lot of 
turnover, in terms of field [education] with structures as well, so the quality of experience that 
students get in an agency, ranges from truly transformative, too highly problematic.” 

“What it all started out with our students who are in the virtual learning circles who are spread 
out around [province] and actually around Canada in rural and remote communities mostly. And 
our coordinator, field coordinator, was finding that there were just very limited practicum 
opportunities in these communities. Some communities didn't even have social workers in them 
to start with.” 

Bureaucracy – Defined as bureaucracy within agencies as well as the focus on a structured practicum 
model that has led to decreased field education opportunities.  

“We have so much to do in terms of like awareness and education, sharing the benefits of 
offering practicums, you know, sometimes…We hit walls when we're working with really big 
bureaucratic systems.” 

“…that it's remarkably like it's always been. You have individual social workers who operate 
within mandates and policies and procedures. Often, in an oppressive system, that wasn't 
particularly designed to meet the needs of clients so much as it was designed to meet the needs 
of funders and treat the healing of human beings like a business. You invest this much, then you 
get so much of a return. That's the attitude towards social work. That works in business. So, 
social work if they operate under a business model, and most of them do, a lot of them do, you 
know, they expect the bang for the buck. Put your investment in people, and then they get 
better, and then everybody goes home and lives happily ever after. It doesn't work that way 
with human beings. You have to put in time, you have to put in your heart. And policies and 
procedures and mandates aren't much for them, and so, when you have success with frontline 
workers it's because of the particular qualities of the social worker in spite of the oppressive 
system that they have to work within. Absolutely. Over and over again. That has never 
changed.” 
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Power – Defined as the power differential between students, staff and agencies preventing change 
within field education.  

“I think especially in [province] our, traditionally our program is run, the [social work governing 
body] is highly influenced by the [university] and I think that’s problematic.  And I love the 
[university], I mean I work for them, [laughter] but I think systemically that’s a problem 
whenever your regulatory body is so influenced by one institution that traditionally has a very 
clinical mindset in their education as opposed to a systemic one. And I’m a clinician and I think 
there’s ways to marry those two systems a lot better and I think the, the self-directed folks have 
more opportunity about what that can actually look like.” 

“… student or someone who is trying to understand the issues of race, ethnicity, marginalization 
and who end up working in a mainstream organization. Where critical theories are not in 
practice that again that it becomes that discrepancy of what you're teaching them that can to 
help them practice best. But maybe what they are receiving on the other end, we don't have 
control of that. And maybe the students are not in a power position to be able to impact 
change.” 

All 11 barrier codes are listed below:  

1.   Bureaucracy  
2.   Challenges finding placements  
3.   Field education marginalized  
4.   IPT system  
5.   Lack of available resources  
6.   Lack of post-secondary support  
7.   Learning objectives  
8.   Power 
9.   Students seen as a burden  
10.   Too much rigidity  
11.   Unions 

COLLABORATION  

Collaboration was defined as the importance of cooperating with students and stakeholders when 
making changes despite the challenges this may present. The study identified two themes on 
collaboration: collaboration with stakeholders and collaboration with students. Each theme is briefly 
discussed below. 

Collaboration with Stakeholders – Defined as collaboration between field director, field instructor or 
supervisor, student, agencies, workforce. 

“Providing supervision in groups, online using technologies, thinking about near peer 
supervision, having like MSW students also assist with BSW students and, […] also, like other 
stakeholders, other faculty, like in a partnership approach, provide supervision in different ways 
and feedback.” 

“…team teaching is, you know, huge that way like we might start with a grain of an idea and 
then by the time we work on it as a teaching team. Or, you know, we have like team of field 
instructors. Then we've come up collectively with a really great activity.  I ask, you know, 
students for feedback, what they found meaningful the previous year and […] try and base it on 
that.” 
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Collaboration with Students – Defined as efforts to collaborate specifically with students regarding 
their practicums. 

“I think you know, starts with the student and is really focused on the student and the student 
really creating a practicum based on their learning needs… so maybe for more kind of senior 
placements or graduate placements I really like that notion of student just being at the center in 
being in it really in full control and, […] kind of directing or leading that practicum experience.” 

“… so, we're always just collaborating and growing and sharing resources. and I encourage 
people when I'm working with them if they can't give them, this is a starting place to get their 
brain and their creative juices flowing. And then if something's missing we do some more 
research together, so I think that collaborative piece, the ongoing research piece, is really key.” 

All 5 collaboration codes are included below:  

1.   Collaboration – General  
2.   Collaborate with stakeholders  
3.   Collaborate with students  
4.   Collaboration among field education staff  
5.   International collaboration 

VALUES 

Values are defined as concepts field educators indicated were central to social work education and 
should be integrated into all social work curricula. The study identified four themes on values: field 
education within the scope of social work education, critical thinking, relational practice, and social 
justice. Each theme is briefly discussed below. 

Field Education within the Scope of Social Work Education – Defined as valuing field education, the 
people who are working in this realm, and “centering” field education within social work programs. 
Values also includes discussion around the value of students and field instructors.  

“I think it's our first… just … our agency commitment, right? To provide a positive learning, a 
supportive learning environment for every student [that] comes to us, right? And this is our 
expectation to the staff too. And also, collaborate, cooperation from staff that you know. Hmm, 
this is really thinking that this is part of our role and responsibility, right? That you know we 
should pass on our knowledge or our insight to you know to a social work student, right?” 

“I think you know for me field education is … people refer to it as the heart of our […] education, 
but I think it is the education. It is the reason for being. And what sets aside from other 
humanity-based type education program for a sociology [or] psychology, you know, people say 
well, why didn't you become a psychologist? Or why did you do this one? And it's the […] 
practice piece, right? And so, I always, […] are even to coming into it to the social work as an 
instructor, I did do some supervision while I was practicing and field and saw it as an 
opportunity.” 

Critical Thinking – Defined as the importance of incorporating critical thinking into field education.  

“And so, I see that as, like, helping them be better critical thinkers, and to view the practicum as 
a learning, a learning process as opposed to this is going to get me the job I want.” 

“But if you know if it's grounded in just holistic learning and growth in those opportunities to 
make mistakes, learn from them apply what you that whole thinking critically in a holistic way. 
How do we? How do we know what we know? And how does what we've learned in the 
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classroom start to integrate with what we're learning in the field? research is grounded in 
critical thinking and transformative learning.” 

Relational Practice – Defined as ongoing collaboration and partnerships, building relationships with 
multiple and diverse organizations, rather than one individual student with one individual agency. 

“Relational practice, very much so that the work that I do isn't just a transaction of knowledge 
or skills, but there's a real risk of reciprocity, so we are at very different stages in our career, but 
there's learning that happens on both ends, right?” 

“I think the importance of partnerships, so I think we need to think, about our partnerships in 
field education and that our partnerships need to go beyond the individual agreement that gets 
signed with an individual agency.” 

Social Justice – Defined as the importance of social justice, critical thinking, embracing discomfort and 
hope in social work practice and practicum experiences. 

“I think it's the intersection of where social work is so it's part of our history and part of what we 
thought we've always been good at is being able to look at complexity. Break it down, 
understand systems, understand policy. and […] try to keep improving the lives of people. 
Individuals, communities, you know the world.” 

“Maybe I should be out there doing something frontline as I did when I started my career. But I 
feel like this is a way to prepare students to be compassionate and empathetic and be social 
activists and advocates and you know I don't. I, I just think that's important. So personally, and 
professionally I feel like the best I can do at this point is to give them the opportunities to 
develop in that way and to challenge them.” 

All 18 codes for values are included below:  

1.   Creativity  
2.   Critical thinking  
3.   Excellence  
4.   Field education within scope of social work education  
5.   Gratitude  
6.   Holistic  
7.   Hope 
8.   Passion  
9.   Reflecting societal values  
10.   Commodification  
11.   Conformity  
12.   Individualism  
13.   Neoliberalism  
14.   Relational practice  
15.   Respect  
16.   Social justice  
17.   Anti-racism  
18.   Social work ethics 

OTHER 

These themes were not categorized within the scope of this study but recurred throughout the 
interviews. The study identified four additional themes: Covid-19, benefits of students to field 
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instructors, benefits of field education for students, and lack of concrete skills in graduating social 
work students. Each theme is briefly discussed below. 

Covid-19 – Defined as the impact Covid-19 has had on field education. 

“COVID, oh my goodness, I have never. I've never had so many days ended with tears. I sleepless 
nights going to sleep, waking up in the middle of the night and it's not. Yeah, it's just really 
tough and people are under pressure and they're struggling.” 

“New opportunities for funding are happening right now due to COVID […] and ongoing.” 

Benefits of Students to Field Instructors – Defined as how the students improve, add too, and help 
the field instructors in their own learning and development. 

“I think taking a student really helps keep ethics alive, your values, keeps you motivated and talk 
about social work and your because you’re talking it with the student and getting their input, 
and then you’re also learning new things. So, I think it’s just a continuous learning process.” 

“The benefits for the supervisor, the research practicum are similar to other benefits in that they 
gain by working with students who are motivated, interested, talented, eager to learn.” 

Benefits of Field Education for Students – Defined as aspects promising practices that are beneficial 
to students. 

“When they have the opportunity to directly practice research, I think it opens up a lot of – it 
introduces them to a lot of learning and opens up a lot of opportunities for them.” 

“I know our […] department specifically is that they have hired a lot of students into casual roles, 
so it's a good way to kind of open your employment field or opportunities and see the scope of 
what's out there and how we can use that to our advantage, but in a way that also benefits the 
population and community.” 

Lack of Concrete Skills in Graduating Social Work Students – Defined as the differences in skill levels, 
the inconsistency of skills developed within a field placement and the competencies necessary for 
field preparation. 

“I'm also on the side of the field agencies who have been saying, “You know, the students aren't 
very skilled.” Especially at the master’s level. At the bachelor’s level you kind of expect, okay, 
well, there's you know, we can train them, but at the master’s level, field has been saying for 
years, and I agree with them, that the people skills, the quality of social work skills at the 
master’s level is lacking. Okay, that's not the students’ fault, that's the faculty. The faculty ought 
to be training the students. It's not the students’ fault that they're not measuring up to the 
standards of what would be expected with a master’s degree.” 

“Not from the student perspective. Well, some from the student perspective. The students have 
a lot of complaints that they're not being properly prepared by the faculties for practice. That 
they're being trained medically, they’re not being like those training they're getting at the 
university and in the program is much more designed for students who want to work in health 
and in psychiatry than in the community. And that they […] come into field not feeling prepared 
at all for practice. Now that can be a statement of their confidence. But it's all I see it, as well as 
an instructor. I also think the field, I don't think the students have, there are not clear enough 
expectations of the clinical students for what they need to do and what they need to accomplish. 
And when we compare that to what we get from psych students and counseling psych and 
marriage and family therapy, they're coming in with very clear expectations and standards and 
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the students feel that they're in nowheresland. Like how come our faculty doesn't give us this 
kind of clarity, this kind of structure, meaning we have to do so many clients are so many hours. 
And they feel that everything is too vague, and I would support that perception.” 

All 23 additional other codes are included below:  

1. Adapting to increasing student numbers  
2. Advocate 
3. Awareness 
4. Benefits for students  
5. Benefits of students to field instructors 
6. Benefits of students to the agency  
7. Benefits of students to university leadership and administration 
8. COVID 
9. Critical, reconciliation, anti-oppressive practice issues in field education  
10. Desire to take on more students  
11. Different use of resources  
12. Field education in crisis  
13. Field instructor capacity & resources 
14. Lack of concrete skills upon graduation 
15. Lack of social work values & professionalism  
16. Leadership  
17. Learning oriented practicums 
18. Provincial variation in social work training  
19. Relationship building  
20. Social work education integration  
21. Student perceptions of education value   
22. Supporting student development  
23. Time and duration considerations 
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CONCLUSION  

This report presents the findings of 35 interviews conducted in the Prairie region to identify 
innovative, promising, and wise practices in social work field education. As evidenced throughout this 
report, social work field education is in a state of crisis and more needs to be done to ensure the 
sustainability of quality field education practice (Ayala et al., 2018; Bogo, 2015). 

Throughout the interviews, participants generously shared their experiences in field education. The 
information gathered produced several key themes that have been highlighted throughout this 
report including promising practices, wise practices, collaboration, values, barriers, and innovations. 
Attention has been given to each of these themes as separate, yet important aspects of the current 
state of field education that could provide innovative and sustainable field education opportunities 
for future practice. 

Some key themes that emerged from the interviews include the use of supervision strategies to work 
within a rigid, bureaucratic system that is slow to change, and the importance of incorporating 
Indigenous knowledge and culture throughout social work education. Furthermore, participants 
highlighted their feelings of social responsibility regarding students; namely that they feel that it is in 
part their duty to assist in student education while providing students with a rewarding field 
education experience. Finally, the Covid-19 pandemic was viewed both as an additional barrier within 
an already stressed system but also as a potential transition point for future field education 
evolution. The education system, as well as many agencies and organizations, were forced to navigate 
a shift in how practicums were offered in a very short timeframe and many participants viewed this 
as a moment when creativity and innovation could be embraced and contribute to sustainable 
change within field education.  

There is an urgent need for social work programs to reevaluate how field education is conceptualized, 
structured, and delivered, while investigating the ways the profession educates and prepares the next 
generation of social workers. New practices, insights and approaches to teaching and learning will 
allow social work education to evolve and thrive in increasingly demanding social contexts, 
educational landscapes, and labor markets. 

The TFEL project is publishing regional reports across Canada. A cross-national analysis of the data 
will be conducted to inform social work field education and provide an opportunity for the 
assessment of field education at a national level. 

 

 

 

 

 

 

 

  



  

 
23 TFEL | Prairie Region Report on Promising and Wise Practices in Field Education 

REFERENCES 

Ayala, J., Drolet, J., Fulton, A., Hewson, J., Letkemann, L., Baynton, M., Elliott, G., Judge-Stasiak, A., 
Blaug, C., Gerard Tetreault, A., & Schweizer, E. (2017). Field education in crisis: Experiences of 
field education coordinators in Canada. Social Work Education, 37(3), 281-293. 

Ayala, J., Drolet, J., Fulton, A., Hewson, J., Letkemann, L., Baynton, M., Elliott, G., Judge-Stasiak, A., 
Blaug, C., Gerard Tetreault, A., & Schweizer, E. (2018). Restructuring social work field education 
in 21st Century Canada: From crisis management to sustainability. Canadian Social Work Review 
/ Revue Canadienne De Service Social,35(2), 45-66. 

Bogo, M. (2015). Field education for clinical social work practice: best practices and contemporary 
challenges. Clinical Social Work Journal, 43(3), 317-324. 

Clark, N., & Drolet, J. (2014). “Melq'ilwiye” coming together: Reflections on the journey towards 
Indigenous social work field education. Currents: Scholarship in the Human Services, 13(1), 1- 
21. 

Fonteyn, M. E., Vettese, M., Lancaster, D. R., & Bauer-Wu, S. (2008). Developing a codebook to guide 
content analysis of expressive writing transcripts. Applied Nursing Research, 21(3), 165-168. 
DOI: 10.1016/j.apnr.2006.08.005 

Macdonald, L. (2013). Making the invisible visible: A workload study on the role of field education 
coordinators in Canada. Canadian Social Work, 15(1), 60-73. 

MacQueen, K. M., McLellan, E., Kay, K., & Milstein, B. (1998). Codebook development for team-based 
qualitative analysis. Cultural Anthropology Methods Journal, 10(2), 31-36. DOI: 
10.1177/1525822X980100020301 

TFEL Project. (2020, May 20). Transforming the Field of Education Landscape. TFEL Project. 
https://tfelproject.com/. 

 
 
 
 
 
 
 
 
 
 
  



  

 
24 TFEL | Prairie Region Report on Promising and Wise Practices in Field Education 

APPENDIX A – SEMI-STRUCTURED INTERVIEW GUIDE 
 

Guiding Interview Questions (Virtual)  
  
This study has been approved by the University of Calgary Conjoint Faculties Research Ethics Board 
(REB19-0901)  
*For each interview, record: Name of Organization and Position of Individual Participant  
  
The researcher will identify the following information before starting the interview:  
  
Date and Time:  
  
Location (Agency, City):  
  
Name of Organization:  
  
Professional Role of Interviewee:  
  
Provide a letter of initial contact and collect signed consent form prior to commencing the 
interview.  
  
Send $20 e-gift card to interview participant.  
  
Interview preamble:  
- Session will last approximately 30-60 minutes.  
- The interview will be audio recorded to facilitate transcription and notes will be written and 
transcribed.    
- All responses will be kept confidential, and privacy will be maintained throughout the process.  
  
  

Questions  Probes  

1. Promising and Wise Practices   
The Interviewer should begin by reading this definition:   
   
In this study a promising practice is defined as an approach, intervention, initiative, program, 
service, or strategy that shows potential for enhancing social work field education. A promising 
practice may address a specific challenge experienced in social work field education. Promising 
practices are often in the earlier stages of being demonstrated as absolutely effective yet are 
considered effective in achieving their stated aims with potential for replication.   
  
A wise practice is flexible, locally relevant to diverse Indigenous groups, and respects all forms of 
knowledge including lived experience, traditional knowledge, and stories. Wise practices are 
typically relational in nature, involve respect for others, and working together.  

   
We are interested in learning about 
promising and wise practices in social 

Please describe the promising and wise practice.  What 
have you found works well? Is it an:   
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work field education. Can you tell us 
about your promising and wise practice 
in social work field education?  

• Approach   
• Intervention   
• Initiative   
• Program   
• Service   
• Strategy   

   
How does it enhance social work field education?   
What challenge/issue does it address?   
Do you think this practice could be used in other 
settings or agencies? Explain.   

   
What are some of the major successes to 
date with your promising and wise 
practice? For practicum students? For 
you? For your unit or organization? 
Other?   
   

What makes this a successful experience? (Ask to 
gather all information related to the practice: Who? 
What? Where? When? How?)   
What has worked well?   
What contributed to this practice?   
What did you learn about this initiative?   
   

What resources, practices or process 
contribute to this effective promising and 
wise practice?   
   

Explain how it is a promising or wise practice. 
What need, challenge or issue does it help to address in 
field education? How does it meet that 
need, challenge, or issue?   

What innovative practice would you like 
to see piloted or implemented?   

What would make field placements the best they could 
be: For students, for field instructors, for 
units/organizations, for the profession of social work, 
for society?   

   
2. Scope of Work and Mandate Related to Social Work Field Education   
Can you tell us about your current role with 
respect to social work field education?  

How would you describe your current role?   
• Field coordinator or director  
• Faculty liaison  
• Field instructor  
• Social worker  

  
How did you get involved in social work field 
education?  
  

Can you tell me about the scope and 
mandate of your 
organization/program/service/policies 
related to social work field education?   
  

Can you tell us what guides your work?  
How would you describe your work with 
respect to social work field education?  
  
What prompts your organization to engage in social 
work field education?  
  

What are the major activities of your 
organization/programs/services/policies 

How would you describe your main activities?  
Which activities do you consider most important?  



  

 
26 TFEL | Prairie Region Report on Promising and Wise Practices in Field Education 

with respect to social work field education 
and supporting students?   
  

Which activities are least important?  
What elements of field education are most gratifying 
for your organization/unit?  
  

What is your motivation for being engaged 
in social work field education?  

How did you become involved in this work?  What 
was your experience?    
  

What type of field placement occur in your 
organization? When do they take place and 
for how long?  
  

List type of placement, time of year, length/duration  

What is it like to be a social worker in the 
current context of social work field 
education? Have you noticed any changes 
in recent years?  

Did you feel ready for supporting this? Did you have 
adequate training/education? Please explain. What 
works well?  What is needed to make the 
experience the best it can be?  
  

3. Additional Comments/Feedback   
Do you have any other 
comments/additional feedback you would 
like to provide in relation to social work 
field education both now and in the future?  

What would you like to see improved? What would 
you like for the future of social work education? Please 
share any priorities, suggestions, or 
recommendations.  

  
Demographic Information (to be noted and recorded):  
  
Nature of Social Worker’s organization/sector (e.g., child welfare, health, 
immigrant/refugee/settlement, community development, post-secondary institution, etc.): 
__________________________________________________________  
  
Total # of Social Work FTEs (FTE equivalent) in organization:  
  
Social Worker’s total # of years in Social Work/Helping Profession (including practica and volunteer 
roles):  
  
Social Worker’s total # of years in Social Work/Helping Profession (including only paid positions) (if 
different from above):  
  
Social Worker’s highest level of education/degree: __________  
  
     -Year graduated with highest level of education: __________  
  
     - Other Degrees: ________________  
  
Social Worker’s # of years in current organization:  
  
Social Worker’s total # of years of being a Field Instructor/Field Coordinator/Director/Faculty Liaison 
(if appropriate):  
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Estimated total # of Social Work Students supervised by Social Worker (if appropriate):  
  
Level of Social Worker Students supervised (e.g., BSW, MSW, etc.) (identify all levels that have been 
supervised):  
  
***Thank-you for your participation.  
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APPENDIX B – INTERVIEW SUMMARIES  

INTERVIEW SUMMARY P001  

Time in Field: 25+ years  
Education Level: BSW 
Supervisory Experience: Several BSW students 
Job Role: Social Services Planner 

Promising Practices  

Interdisciplinary Supervision with a Partner Agency. The respondent indicated that a more flexible 
way of managing field placements that include other disciplines can be beneficial to students who 
otherwise might not get the same opportunities.   

“So, what I feel is a promising and wise practice is what I just experienced this last term. And 
that was sharing a student. So, a student approached me, wanted to do the practicum with me 
but I was unable to support her in that because of policies that we have at the City of Calgary. 
So, I worked with the student to find a placement that would kind of meet her expectations and 
what she was looking for. In the placement we found for her the person that was her immediate 
supervisor wasn’t a social worker. So, then I worked with that person, and then we were able to 
provide the student the practicum that she wanted to do. And so, I was the social work 
supervisor to do ethics, policies, that background piece, and then she was actually doing her 
practicum at the other location.” 

Earlier Introduction to Field Education. The respondent felt that beginning the field placement 
process as early as year one could lead to more strategic field placements based on student’s 
education and career goals. They also felt that beginning the field placement process earlier in the 
education program could lead to increased opportunities for skill learning.  

“I think if we were able to help students find something that is their interest. So how we may 
process that is it would have to be a whole change at the university, I think, and the way they do 
practicum, and I think it starts in the first year for BSW students, so then you start working with 
a field placement person right away, and talk about your strengths, kinda like a career dialogue. 
Like where […] do you want to work, what is it that you’d like to experience, and for students 
that just want to have a basic experience, then we can go to our regular practicum placements, 
but I think right now is if we could start that in Year one, and have that conversation, it just 
opens up I think more opportunities for students.” 

Barriers 

Challenges- University and Administrative. The participant felt that the university is not doing 
enough to make the field education aspect of the program friendly and supportive for students.  

“But I think it’s the institution doesn’t make it friendly for a student, doesn’t make it to support 
the student.” 

Other 

Practicum Students Benefit the Supervisor. The participant emphasised that working with students 
keeps her own practice invigorated with social justice and social work values. She stated that 
engagement with students provides her with new learning in the field, such as shifts in language and 
appreciated that students encourage her to reflect on new ways of approaching things.  
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“I think taking a student really helps keep ethics alive, your values, keeps you motivated and talk 
about social work and your because you’re talking it with the student and getting their input, 
and then you’re also learning new things. So, I think it’s just a continuous learning process. 
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INTERVIEW SUMMARY P002  

Time in Field: ~10 years  
Education Level: MSW  
Supervisory Experience: ~20 BSW students 
Job Role: Field Education Coordinator  

Promising Practices  

Self-Directed Learning Practicums for Niche, Adapted Learning. The participant felt that self-directed 
practicums had worked well for their students and indicated that traditional practicums do not work 
for all students due to non-educational commitments.  

“A self-directed, supervised processing, and then for the spring this has been an option in a 
pathway for a lot of students… I would say that this has kind of worked really well at the 
undergraduate level for Bachelor of social work students, and for certain MSW students. But 
we definitely haven't really kind of applied it broadly at the MSW level, and I think that in other 
communities, when I've spoken to other field educators where there's a lack of placements or 
maybe the student is amazing, but they just can't due to their life commitments they can't 
participate in what the agency needs them to do, whether it's hours or schedule or whatever it 
is. It's it could work really well nationally.” 

Maintaining Mindfulness Despite Stressors. The participant acknowledged the level of stress that 
often surrounds field education and the importance of encouraging mindfulness despite pressure.  

“We all do it and remember it, but sometimes under pressure were just so focused on what 
we need, and you know the students are stressed and pressure there's pressure, so it just kind of 
like everyone's. So, we just need to pause and have mindfulness and our leadership are field 
director in particular is amazing at reminding us of those important lessons.” 

Innovations  

Technological Innovations in Field Education. The respondent felt that the use of technology has the 
potential to enhance both field education and social work practice in general.  

“…and there's so much potential is to start to look at simulation, virtual learning and how do we 
do skill-based training? And so there's a lot of that happening in different institutions that 
people are creating kind of these really neat video game interfaces and I haven't had the space 
or capacity to dive into that myself, but that's something that I'm really excited for 
because sometimes a student may want or crave direct practice that would be front facing 
looking at another person talking to another person, and at that time when they're in practicum 
that may not be available for them. So, they may gain amazing skills doing something that they 
didn't expect and that can often change their career trajectory.” 

Barriers  

Barriers to Practicum Success. The participant described structural challenges, such as rigidity and 
bureaucracy, within the traditional practicum model and indicated they perceived there is a 
resistance to change the models to a more flexible alternative.  

If we're too rigid in our prescription of what it needs to look like, we lose opportunities. And I 
think one of the most beautiful things is that you know maybe I wonder if it's a cookie 
cutter approach maybe sometimes agencies and supervisors and students when they were 
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forced into another way of being because that's the way they complete their program and this is 
kind of the way it goes challenges can happen, right?  

Other  

COVID-19. The participant mentioned both challenges and opportunities that manifested with the 
pandemic.  

“…new opportunities for funding are happening right now due to COVID and ongoing.” 

“COVID, oh my goodness I have never. I've never had so many days ended with tears. I sleepless 
nights going to sleep, waking up in the middle of the night and it's not. Yeah, it's just really 
tough and people are under pressure and they're struggling.” 
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INTERVIEW SUMMARY P003  

Time in Field: ~25 years  
Education Level: PhD  
Supervisory Experience: BSW, MSW, PhD, Post-doctoral students  
Job Role: Social Work Faculty Member  

Promising Practices  

Combining BSW and MSW Students. The respondent felt that combining BSW and MSW generates 
a better learning experience through peer-integrated supervision approaches to expand supervision 
and support options.   

“…providing supervision in groups, online using technologies, thinking about near peer 
supervision, having like MSW students also assist with BSW students and, and also, like other 
stakeholders, other faculty, like in a partnership approach, provide supervision in different ways 
and feedback.” 

Partnership Approach to Supervision. The participant felt that a partnership approach enhances 
student learning by allowing feedback in different mediums and from different parties.  

“So, I do feel like with the partnership because we have this larger grant, we’re able to innovate 
and really try some new things. But I'm also very aware that we need to be sustainable so, we 
need to think about like what resources we can create. How we can share them. How those 
resources might be adapted in different contexts. Because each program is different in each 
community is different, and so the needs are going to vary.” 

Macro-Level Placements. The participant encourages supporting more macro level placements for 
students through projects, grants or fundraising.  

“Another promising practice too, is to have students involved in projects or in events. And I think 
that if we expand our notion of like what a practicum should look like and what skills get 
developed, it means we don't just focus on micro skills. We also need to think about what 
happens at a community level and what also happens at a macro level.” 

Innovations  

Green/Sustainability Social Work. The participant expressed interest in integrating environmental 
and theories and concepts into social work education and field education opportunities.  

“I'm interested in green social work. And I think the need for us to really rethink, our role in 
social work. How we've exploited the environment, and the need to kind of think about disasters 
and climate change in sustainable practices. So, I'm really interested in thinking about how do 
we now better integrate green social work and environmental sustainability theories in social 
work education and in our practice.” 

Other  

Large-Scale Practicums. The participant has had success creating and organizing large-scale practicum 
opportunities using technology, online groups as a way of guiding field placements.  

“It doesn't have to be like one or two students. I think there are ways to create practicum 
opportunities for students on a large scale and involving multiple students in like online groups, 
projects, and events. Using technology to bring people together, I think can be effective. If you're 
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willing to kind of trust the process, so, using it in different ways to like build relationship, create 
understanding, clarify expectations, facilitate, you know, presentations, analysis.” 

COVID-19. The respondent indicated that the pandemic provided both restrictions and opportunities 
for field education and demonstrated that the necessity to adapt abruptly allows for innovative 
thinking to emerge.   

“I think the current context is a challenging one. I think it was challenging before COVID. I think 
it's been made even more challenging since COVID. I think as a social worker now working 
remotely. That can be a challenge. But I also think it presents a new opportunity to kind of 
rethink why we're doing things. I think in moving in online spaces and supporting virtual 
practicums, it's an opportunity to think about what are the online skills that students also need 
to develop.” 
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INTERVIEW SUMMARY P004  

Time in Field: 40 years  
Education Level: PhD 
Supervisory Experience: 30-40 students at BSW, MSW, PhD levels  
Job Role: Supervisor, Therapist, Instructor  

Promising Practices  

Diverse Supervision Strategies. The participant outlined several supervision strategies for developing 
therapeutic skills, including encouraging students to pursue new experiences, utilize open-
mindedness when faced with a decision and utilizing supervisor observation as a tool for learning.  

“Here's a little bit. These are a little bit smaller ideas, but, when I supervise students in field, and 
they come to supervision to talk about a case that they've been working on. They kind of 
conceptualize it in a certain way. As a supervisor, I listen to them talk about that, and then when 
they finish, I tell him that that's a very good idea and that, to set it aside and give me another. 
Give me another conceptualisation of the same case. And then once they've done that, then I set 
that aside and say, give me a third. And they say, well, why should I come up with two or three 
when […] I gave you my best one first, I say that, maybe the first one won't work. And so, there's 
this. That's a kind of a micro supervision strategy. “ 

Student Cohorts and Group Process Opportunities. The participant described how the agency hosts 
multiple students from various disciplines simultaneously as a “cohort” providing periodic group 
process opportunities within the cohort to explore practicum successes/needs.  

“…another thing that we do at the [agency name], which goes back to this cohort idea, is, each 
month once or twice a month, there’s an hour set aside for what’s called group processing, and 
so all the students come together, and all the supervisors come together, and they talk about 
how their work together is going. So, there’s a - an assessment, a formative evaluation, if you 
will, along the way to see how we doing you know, are there some things we need to talk 
about. So, this kind of models and ability to adjust your course, you know, through-throughout 
the practicum you can kind of make changes, and again, it’s another leveling thing where the 
supervisors you know are in conversation with the students about, are the things that we could 
do differently to make this better? This practicum better.” 

Encouraging Challenges and Discomfort in Practicum. The respondent indicated that discomfort 
within a practicum often produces a better learning experience through self-challenge.  

“This kind of is a theme with me is that students should deliberately work to make themselves 
uncomfortable in their practicum in the service of learning. It's not just to kinda be 
uncomfortable just because you're mean or you’re doing something that’s stupid, it's […] more 
to challenge yourself “ 

Research as Daily Practice. The respondent described integrating research into daily practice as a 
student and agency friendly way of making research more approachable and disrupting the narrative 
that research can only be done by experts.  

“…we use this at [agency name], have for seven years or so, and so this is a way of, putting 
research right into the daily work, and I think that this is quite successful so far. It needs to 
continue. I think other agencies could embrace this. It’s very student friendly, it’s agency 
friendly, it’s practitioner friendly.  It looks at if you remember, it talks about how research 
practices are really practice practices. It’s really what we all do anyway. It’s just giving it proper 
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credit and so when we do that research no longer becomes this kind of external thing that 
comes from experts outside. You know, you generate the knowledge and the practices 
yourselves all the time together. So, I think if […] that set of ideas could be incorporated in more 
agencies, I think the receptivity to research of all kinds would be enhanced. It makes research 
approachable. It’s no longer something that’s beyond you, so I really would like to see that sort 
of thing picked up with, but we are going up against longstanding traditions of research is 
scientific and done by outsiders who have grant money.” 

Values 

Critical and Social Justice Considerations. The participant validated the importance of maintaining 
awareness of social justice issues throughout the social work career. Expressed concern that 
practicums can create conformity and reduce social justice commitment through the pressures and 
barriers within the work Communicated concerns surrounding the commodification of social work.  

“I'm worried about, I guess I would say it this way that it's kinda the commodification of social 
work, that we become packaged. You learn packages, you learn protocols, you learn things 
called best practices, you […] kind of become skilled at pieces of things and sometimes those 
things can become disconnected from issues of social justice. So, we become more interested in 
doing what [provincial medical association] wants us to do because we want the job and we 
love the salary and a security, and that's perfectly understandable.” 
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INTERVIEW SUMMARY P005  

Time in Field: 28 years 
Education Level: PhD  
Supervisory Experience: ~20 BSW and MSW students  
Job Role: Various Field Education roles  

Promising Practices:  

Self-Directed Practicums. The respondent described successes with self-directed practicums 
but acknowledged that not all students will find this format suitable for their learning.  

“This idea of self-directed placements and I think that's a really promising practice.  You know, 
The, the thing that I really like about it is that students are in the center of then the practicum 
experience, and really can essentially create a practicum experience that may involve different 
aspects, right? Like part of it, maybe in an agency, and they may be other kinds of training. Or 
you know, different opportunities and learning experiences involved in that, but it's. It's 
something that is I, I think you know, starts with the student, and is really focused on the 
student and the student really creating a practicum based on their learning needs. And I really 
like that aspect of it, and I think you know, it does overwhelm sometimes students, right? You 
have to be maybe at a certain level of kind of knowing what it is that you need as a learner and 
the kind of learning experiences that you're looking for practicum.” 

Combining BSW and MSW Students. The participant discussed opportunities for BSW and MSW 
students to collaborate including opportunities for MSW students to supervise BSW students.  

“…and I think about for example, our clinical MSW students who, getting supervision experience 
would be really important and valuable for them as learners. And how can we then, you know 
maybe encourage or create a process by which graduate students can maybe supervise, 
undergraduate students for practicum placements.” 

Innovations 

Incentivizing Field Education Work. The respondent indicated that university faculty receiving course 
credit in return for supervision field education students provides incentive for faculty to engage in 
supervision activities.   

“We do provide now, you know some course credit, like if faculty members supervised certain 
number of students, they get like a as if some course credit. Yeah, so I think that's […] really 
important. You know, I'm really, kind of sends a message to faculty members that this is 
worthwhile and important work and that is recognized so I think that's important.” 

Values  

Value of Field Education. The participant discussed the centrality of field education within social work 
education, and the importance of encouraging a student-centred approach to change within the 
system.  

“The point is that field education is really central. You know, and perhaps the most critical part 
of the program, right and the learning experiences for students and I think you know no matter 
what as a social work student you'll always remember your practicum (laughs), whether it's 
really good or really bad, you know it. It tends to have a huge role in impacting you, at least in 
the you know as you develop as a social worker in your first few years so, so absolutely critical in 
terms of its role, and so I think you know, we always try to advocate for, you know for, yeah, just 
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for field to have that central role in our curriculum in our faculty and […], you know, try to 
advocate for resources so that we can provide students with the best, best experience possible. 
So, I think you know the things that we do, the decisions that would make the policies that we 
implement we try to always be student centered and keep student learning at the forefront.” 

Barriers 

Barriers. The participant indicated that social work field education is facing budget cuts and resource 
shortages and that while many organizations want to accept students, it is sometimes not within their 
ability.  

“There's rough times that are here and that are coming, so I think you know that that really 
impacts and agencies ability to think about taking students because you know students are 
great and it can really contribute, but they take a lot of resources from an organization in terms 
of supervision in terms of space, students, yeah, do need a lot of support and so it has just made 
it that much more difficult I think for organizations who have really good intentions and want to 
support students some and they're learning and you know they have good partnerships with the 
University and they want to do it, but I think you know individually, I think supervisors are 
feeling really stretched and. I think at agency level as well, they're feeling those pressures, so 
you know, we […] just heard yesterday from a large partner, you know that they're going to be 
severely curtailing the number of students that they take, right?”  
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INTERVIEW SUMMARY P006  

Time in Field: 25-30 years 
Education Level: PhD  
Supervisory Experience: Estimated 75 at the BSW, MSW, PhD, and Post-Doctoral levels  
Job Role: Professor, Graduate Program Faculty, Clinical Supervisor  

Promising Practices  

Supervision Strategies. The participant felt that the use of numerous promising supervision strategies 
including self-supervision, working with multiple supervisors, and observation of self, peers and 
supervisors is important to field education.  

“And we see our mandate as a practicum placement there to give students the widest 
experience, exposure to do the greatest number of practitioners and their styles. Not because 
we want any of the students to copy, but, but what we find is when they are exposed to many 
different styles and ways of practicing, it gives them confidence to see that no two people are 
the same and that they have to develop their own. We are not carbon copies of each other, and 
then also how to develop that confidence to doing things that are in line with our own 
philosophical and theoretical orientations.” 

Research As Daily Practice. The respondent noted practices of incorporating research principles and 
case cross-examination in practicum experiences to improve practice efficacy through critical thought 
engagement.  

“I think cross case analysis, whatever the case may be. So, I don't know if people are working in 
programs or they're working directly face to face with clients, or they’re writing policy, but I 
think they need to learn this cross, I think they need to learn case analysis for what they're 
working on, where it's not just “I did it, it's done.” It's like, […] let's look at why. Let's look at 
how. Let's look at what we left out. Let's look at what are the presumptions here. Let's look at 
unintended possible consequences, for each case, but also for all across cases. And so, in my 
world we call that Research as Daily Practice.” 

Other  

Supervisor Credentialization. The respondent discussed the importance of supervisor preparedness 
for supervision noting that workshops had been provided for both students and supervisors to 
improve readiness for practicum.   

“I would add maybe another factor, and that's also [sighs] supervisor preparation. So, I come, I 
come from the field of marriage and family therapy and one of the things [chuckles] that I would 
like to see social work adopt from that field - because I think it's the one of the strongest facets 
of des-designations in the credentialing in that field - is that those of us who wanted to be 
supervisors had to become approved supervisors. Which meant we had to go through a course, 
we had to have all of our - well, not all - but our first 100 hours of supervision supervised by an 
approved supervisor, we had to write our philosophical statements and have those approved, 
and also the practices that we engaged in to show that they were in line with our philosophy’s?” 

Openness, Learning, and Development. The participant identified the importance of openness to 
new learning for both students and supervisors as a key element in the work.  Discussed viewing the 
practicum as a learning and development opportunity and noted that supervisors can view students 
as learners as opposed to as “job-ready” employees. 
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“There's still students, they're learning, and they're learning at a more advanced level, especially 
at the master’s level, and I think it's important still though to treat them as colleagues and to 
approach them as colleagues. As new colleagues. You know this whole; this whole work 
experience thing is developmental. So, they happen to be on the new end of development. But I 
still think they deserve that collegial… positioning and stance on our part. So, I, and I, I say that 
because some of the placements that I thought, we’re not as successful is because there was an 
expectation that the students should come in ready to go like that [snaps fingers] for that 
particular setting and we don't teach that way.” 
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INTERVIEW SUMMARY P007  

Time in Field: 25-30 years 
Education Level: PhD  
Supervisory Experience: Estimated 75 at the BSW, MSW, PhD, and Post-Doctoral levels  
Job Role: Professor, Graduate Program Faculty, Clinical Supervisor  
Promising Practices  
Supervision strategies. The participant felt that the use of numerous promising supervision strategies 
including self-supervision, working with multiple supervisors, and observation of self, peers and 
supervisors is important to field education.  

“And we see our mandate as a practicum placement there to give students the widest 
experience, exposure to do the greatest number of practitioners and their styles. Not because 
we want any of the students to copy, but, but what we find is when they are exposed to many 
different styles and ways of practicing, it gives them confidence to see that no two people are 
the same and that they have to develop their own. We are not carbon copies of each other, and 
then also how to develop that confidence to doing things that are in line with our own 
philosophical and theoretical orientations.” 

Research As Daily Practice. The respondent noted practices of incorporating research principles and 
case cross-examination in practicum experiences to improve practice efficacy through critical thought 
engagement.  

“I think cross case analysis, whatever the case may be. So, I don't know if people are working in 
programs or they're working directly face to face with clients, or they’re writing policy, but I 
think they need to learn this cross, I think they need to learn case analysis for what they're 
working on, where it's not just “I did it, it's done.” It's like, […] let's look at why. Let's look at 
how. Let's look at what we left out. Let's look at what are the presumptions here. Let's look at 
unintended possible consequences, for each case, but also for all across cases. And so, in my 
world we call that Research as Daily Practice.” 

Other:  
Supervisor Credentialization. The respondent discussed the importance of supervisor preparedness 
for supervision noting that workshops had been provided for both students and supervisors to 
improve readiness for practicum.   

“I would add maybe another factor, and that's also [sighs] supervisor preparation. So, I come, I 
come from the field of marriage and family therapy and one of the things [chuckles] that I would 
like to see social work adopt from that field - because I think it's the one of the strongest facets 
of des-designations in the credentialing in that field - is that those of us who wanted to be 
supervisors had to become approved supervisors. Which meant we had to go through a course, 
we had to have all of our - well, not all - but our first 100 hours of supervision supervised by an 
approved supervisor, we had to write our philosophical statements and have those approved, 
and also the practices that we engaged in to show that they were in line with our philosophy’s?” 

Openness, learning, and development. The participant identified the importance of openness to new 
learning for both students and supervisors as a key element in the work.  Discussed viewing the 
practicum as a learning and development opportunity and noted that supervisors can view students 
as learners as opposed to as “job-ready” employees. 

“There's still students, they're learning, and they're learning at a more advanced level, especially 
at the master’s level, and I think it's important still though to treat them as colleagues and to 
approach them as colleagues. As new colleagues. You know this whole; this whole work 
experience thing is developmental. So, they happen to be on the new end of development. But I 
still think they deserve that collegial… positioning and stance on our part. So, I, and I, I say that 
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because some of the placements that I thought, we’re not as successful is because there was an 
expectation that the students should come in ready to go like that [snaps fingers] for that 
particular setting and we don't teach that way.” 
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INTERVIEW SUMMARY P008  

Time in Field: 20 years 
Education Level: PhD   
Supervisory Experience: MSW  
Job Role: Field Instruction Coordination  

Promising Practices  

Increased Administrative Support for Field Coordinators. The participant feels that field coordinators 
are overburdened with high student caseloads and many diverse tasks to complete; an increase in 
administrative support at the institutional level would allow them to put more time into the tasks 
they see as most important to their roles.  

“…what I think is, is both promising and has wisdom to it is that we are currently pursuing 
increasing the amount of administrative support offered to field education coordinators in our 
faculties. it's something that we've been asking for in our in our faculty at our university for a 
long time. And it's been very difficult to achieve for a number of reasons, and one of them has to 
do with sort of budget cuts and neoliberalism, as well as I think, just the marginalization of field 
education within social work education more broadly... we've had absolutely zero admin 
support. So, we do everything from like writing a letter to like filing documents, things that 
normally might be more of an almost secretarial-type role. We do all of that cause we have zero 
admin support, so that's been a concern to us because the more time we spend on 
administrative tasks, the less time we're using our […] energies and our knowledge and skills in 
social work to actually develop practicum opportunities and work with students, agencies and 
field instructors.”  

Alumni Engagement. The respondent feels that schools of social work may find it beneficial to engage 
students and alumni in all stages of the education process in terms of developing them as field 
supervisors. Alumni play a key role in that they have a connection to the university already.  

“I think, also, so there's so much efficiency to be gained when we, one area that I think is really 
important, and I think a lot of other field education coordinators feel this way too, but don't 
have the time to pursue it, is alumni engagement. So, if we could keep alumni more engaged 
with the faculty and really instill in them that the reason you were able to now be an alum of 
our program is because someone gave you a practicum, probably actually multiple people gave 
you practicums. If you, especially for example, you came through our two-year MSW program, 
you had at least two field instructors, if not more support you. I was in a meeting with a just the 
other day that said only about one in eleven social workers at [provincial medical association] 
take on a practicum student. Which is really interesting to me because 11 out of 11 had 
practicums themselves right?” 

Community Needs-Based Practicum. The participant feels that it is important for social work field 
education to address the needs of the community within their work and that the faculty should focus 
on this as a goal.  

“I guess just to emphasize the point that, it's really important to me personally, that the 
University and the community work in partnership to address the needs of the, of our 
population. You know, locally, but also within the province of [location], nationally within 
Canada and even internationally, we always want to be working together in partnership, and I 
think that needs to be a group effort where everyone in the faculty is working together.” 
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IPT. The participant acknowledged the importance of using the IPT system as a field coordinator as 
the system is simple and created for the social work profession.  

“And even in our university there is…I wouldn't say it's […] pressure in any way, but there is sort 
of another software that they have that they're using, and we have been asked to have 
conversations about possibly changing to that one, but it’s - that one is not social work specific. 
And what I love about IPT is that even though it's like kind of an old-fashioned and very simple 
program, it was created by a social worker, so that person who designed it kind of knew at least 
what our basic needs would be around a software program. And I'm really, really glad that we 
have it, and that we’re able to use it.”  

Wise Practices  

Decolonization. The respondent feels that some progress has been made in decolonizing social work 
practice, but that this should play a role in how field education is organized and coordinated.  

“Maybe the final one I'll mention is that we've made some very small inroads in the limited time 
we have towards looking at ways to decolonize our practices in field education, and I think that's 
really important as well, in terms of not only the curriculum around field education, but also our 
approaches to the coordination of that as well.” 

Barriers  

Barriers. The participant felt that the lack of post-secondary support was mentioned in terms of 
staffing and capacity and limited resources.  

“However, currently we're facing significant res- human resource capacity issues that prevent us 
from […] doing that, as well as a lack of, I think, will or interest among our faculty members, like 
if this was something really important to the faculty as a whole, I think it would happen, but 
right now it's people who are already seriously overworked trying to do this kind of innovation 
off the side of their desk so. Yeah.” 
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INTERVIEW SUMMARY P009  

Education Level: Not indicated  
Supervisory Experience: Not indicated  
Job Role: Clinical Supervision, Agency Supervision of Field Instructors and Practicum Coordination 

Promising Practices  

Micro-Level Supervision Strategies. The respondent suggested educating students about community 
resources and implementing group supervision to enhance students’ learning through supervision.  

“…community resources, like, really, I think, not like providing, here's a book of community 
resources, but giving the tools that someone needs to feel comfortable and some people that 
might be tours, it might be, it might be a book. It might be a package of resources that I know 
like I like to read about things and then ask questions. But it might be you know whatever might 
work for your setting but actually giving them kind of those is like ground tools or, and ground 
rules of what they might need to know to feel they can work in that environment. The same as 
you would do like a new staff and many places do an orientation, but kind of tweaking it for 
more, maybe […] broader I guess.” 

Innovations  

Rotational Placements. The participant shared the idea of having social work practicum students 
rotate through different departments of an agency with reference to a hospital setting. This has 
multiple benefits in that students get to experience diverse types of social work and involves less 
work for individual field instructors.  

“I really like the idea of a rotational practicum within, especially within a hospital setting 
because it's […] A) hard to find a field instructor that will take on a student for usually it's 
whatever three or four months, but in the rotational setting that you would get to see even 
though it might be a week or two, you’d get to see and experience different types that I think 
you could at the end kind of debrief or do a project or compare and contrast each setting and be 
like this, I kind of noticed this is a gap or a like this is an area I was really drawn to. I think that it 
[…] could enhance a certain students’ learning or comfort with what they would maybe want to 
pursue. So, I think I like that as a…I guess I would consider that like a promising practice, that it 
was really maintaining what social work’s about in those values and morals and ethics, but 
allowing it to kind of be organic in whatever setting it might be in. And also, being reflective of 
the environment and barriers that are we're facing at this time.” 

Values  

Valuing of Social Work ethics. The respondent felt that using social work ethics to guide student 
learning and development through education.  

“I think it is kind of exploring social work the- our standards of practice in our ethics because… 
it’s […] even moving forward like just in time I think they are becoming even more important as 
things are within, especially within a hospital setting. We’re looking at best practicing and being 
more effective with less resources, so like that would be something that's really inherent to what 
social work practice is but is likely going to be needed. I mean, even non-profits, you're just 
doing more with less, so I think kind of relying on that. Cause those can really conflict when 
you're in the field doing the job. What ethical practice might mean to you may not mean to your 
organization and how to kind of reconcile that.” 

Other  
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Adapting to Increased Numbers of Students. The participant feels that all stakeholders have a role in 
supporting Canadian social work students, including local and distance universities and indicated the 
need for more collaboration to ensure all students have access to beneficial field opportunities.  

“I did my undergrad here in [city name], but I- on line through the [university name] and then I 
did my master’s online through the [university name]. So, for both like out of province schools, 
there's not a lot of support. No, there is support, but I found like I had to be responsible for 
finding my own placement. Which is fine, but when you’re an out of province student living in 
this your province, you're low on the priority list, especially for [provincial agency]. So, though I 
know now that because especially the Masters, there's a lot of online programs that and a lot of 
social workers are doing that to be able to be flexible in their work schedule and still do 
schooling. I'm not sure if that's changed – I know [university] is, and I know several staff here 
have done are doing theirs through like [university name].” 
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INTERVIEW SUMMARY P010  

Time in Field: 30+ years  
Education Level: PhD  
Supervisory Experience: BSW, MSW  
Job Role: Instructor  

Promising Practices 

Faculty as Supervisors. The respondent felt that faculty can provide offsite supervision when the 
agency or group the student is placed with cannot provide supervision by an RSW.  

“There are organisations that would welcome the innovation and creativity and input, and the 
enthusiasm students bring in right that we could augment by providing that offsite social work 
field supervision. Whether it's at BSW or MSW level. I was formally hired as a sessional 
instructor at the [university name] in [province name], for example, and they pay a sessional 
position that they call special instructor that takes on social work supervision for students in 
those types of agencies where there there's great social work experience opportunities, but 
nobody that meets the University qualifications for supervision.” 

Non-Traditional Approaches to Practicum. The respondent spoke about ideas such as thinking 
outside the box, using creativity looking into new industries like Employee Assistance Programs, or 
new locations for social workers and students to get involved. 

“I think in terms of thinking outside the box or being creative and innovative in our field 
practicums maybe there is opportunities to do more work with those agencies […] considered 
more non-traditional social work agencies where maybe they don't have on the ground social 
work supervision, but they are amazing opportunities for our students.” 

Values  

Values. The participant felt that the value of field education within the context of social work as the 
experience of supervision may not be available post-graduation.  

“I think some of the traditional model is critically important because supervision, I think is an 
essential component that many often might not get once they graduate and get out into the 
practice context because depending on the organization, they might not have finances, time 
resources for the type of supervision that you would get in an education program where you 
really need to work on not only building your skills, but enhancing the ability to think critically to 
be reflective in practice, and really start to make those key linkages of theory to practice we 
hear this a lot there's a lot of debate, intention about what that really means, but to be able to 
practice intentionally and grounded and evidence and knowledge and not just kind of this seems 
to work.” 

Barriers  

Barrier - Limited Resources. The respondent indicated agency-level financial barriers, fewer staff are 
being asked to work with more clients and take on more, creating obstacles for agencies wanting to 
engage in field education with depleted resources.  

“...it was always about having to do more and more with less, more and more of that neoliberal 
language about efficiency, effectiveness, doesn't matter at the end of the day, we don't want 
you spending too much time doing whatever because you need to get X number of assessments 
done when you're behind on your assessments were not going to pay you overtime because you 
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didn't get your job done and then how does that intersect with unions and wanting more 
vacation time...” 

Other  

Alternative Use of Resources. The participant spoke about using a group supervision model of field 
instruction to balance the use of limited budget and resources.  

“…financial resources if I had to name it in this tough climate for sessional position, but I don't 
know, I think that would help and could accommodate more students if we start to shift to 
maybe some group supervision and maybe those more individual pieces could happen when the 
faculty liaison does the site visit with the on-site supervisor. You know, so that might free up 
some of those resources for that.” 

COVID-19. The participant felt that Covid-19 may have shifted how social work and field education 
are done due to the cost-effectiveness of remote work.  

“This impacts the students doing their practicums right, they won't have the face-to-face 
opportunity, but I think they need to not assume that the world moving forward is going to go 
back to the way it was I think a lot of this will persist. It's more cost effective, agencies don't 
have to spend as much on brick and mortar. How they support people working remotely.” 
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INTERVIEW SUMMARY P011  

Time in Field: 15+ years 
Education Level: PhD  
Supervisory Experience: BSW, MSW, PhD  
Job Role: Professor  

Promising Practices  

Research-Based Practicum. The respondent felt that the development of opportunities within 
existing research activities to engage students and provide field placements could provide an 
alternative to clinical practice activities and could broaden the range of available opportunities.  

“…social work agencies also do research so students can work in agencies doing things besides 
things like community organizing, direct community – direct clinical practice. They can also do 
research within the agency.”  

Barriers  

Barriers. The respondent feels it is currently difficult to find enough placements for students and this 
is partly based on the limited resources available in certain contexts.  

“I think I’m really a social work educator and I think we’re in a context where resources are 
becoming increasingly limited and so I think that’s a challenge for everyone.” 

Other  

Benefits to Students. The participant spoke about the benefits of incorporating research activities 
into practicum experiences, as it can prepare students for graduate studies and teach them to 
incorporate research into their daily practice.  

“…when they have the opportunity to directly practice research, I think it opens up a lot of – it 
introduces them to a lot of learning and opens up a lot of opportunities for them.” 

Benefits for Field Instructors and Agencies. The participant indicated that field instructors and 
agencies benefit from working with engaged and motivated students.  

“…the benefits for the supervisor, the research practicum are similar to other benefits in that 
they gain by working with students who are motivated, interested, talented, eager to learn.” 
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INTERVIEW SUMMARY P012  

Time in Field: 20+ years  
Education Level: BSW  
Supervisory Experience: Diploma and BSW students  
Job Role: Management at social services agency  

Promising Practices  

Screening/Matching Processes. The respondent felt that gathering information about the student, 
meeting with them, giving them information about the placement, to ensure a good fit between 
student, supervisor, and agency.  

“Before we you know, accept practicum students, yeah, we will, you know, require more 
information about this, student. For example, we will request for resume of the students. And to 
see if they have kind of the experience or the kind of you know, kind a little bit, know them more 
to see if that may be a right fit for them. And also, then we will request for interview with the 
students. OK, before they start, because this is mainly to make sure that they understand, you 
know…what kind of services we provide to the client and whether there will be some you know, 
meeting that interest or meeting that you know learning goals and then also explain to them, 
you know, our expectations and also some of our limitation too right? And if possible, we would 
also like to do a reference check for the student.” 

Workshops & Training. The participant mentioned that they allow students to participate in any staff 
trainings or workshops.  

“…we will treat them as a staff, right? So, whenever that is, you know, learning opportunity or 
some kind of, you know, staff training. We will invite them any staff you know, we will invite 
them.” 

Students as Staff. The respondent noted that they treat students as they would a new staff member, 
providing a similar orientation and training opportunities, while recognizing that the student is there 
as a learner and providing coaching and supervision.  

“…it means that if a staff they also have some professional etiquette they need to follow, right? 
Some [inaudible] they need to follow, right? Yeah. And also, we're not-we're training them 
because other staff should-even though they’re student, right? We will. We will provide them 
[pause] […] they will be treated as the same as other staff. Like with the respect, yeah.” 

Orientation Processes. The respondent mentioned providing students with a comprehensive 
orientation to the agency so that they are familiar with it and can choose which areas they would like 
to focus on for their learning. 

“One more thing, because I have so-we have different programs right in the center, right? 
So…what…The first place whenever the student come in the first two weeks during the 
orientation, I want to make sure that you know, they have met with each of the program 
coordinator to understand the programming, the services they provide, and then for them then 
to see hey, maybe because when they come, they only knowing that oh assist as a settlement 
services, right? They provide services to immigrant. Then after they are learning, oh, we do have 
a youth program. We do have, you know adult learning program then they may, they 
may modify the learning goal to see hey, I actually want to, you know work with youth you 
know that we will kind of, you know, help them to you know connected to the youth program 
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coordinator and then have some you know, opportunity, you know, to learn to learn from the 
coordinator and to work with the client.”   

Innovations  

Flexibility. The participant feels that being flexible with students at their placement, allowing them to 
pursue their own interests, take on projects that they are interested in, and set their own schedules 
as much as possible.  

“We're thinking that you know whenever we start the practicum, we will try to be as supportive 
as flexible as possible so that we will make sure that you know, we have provided a good, you 
know, working environment for the student to, to learn, right? And yeah, to gain the knowledge 
or to gain the perspective about, you know because we are in a settlement field, right? In the 
settlement sector, right? Whether there's something that you know they're really interest. What 
are their learnings? What, what kind of thing they really want to learn or to enhance? Yeah. And 
also, in terms of, you know, for example, that their practicum hours, right? As far-unless they're 
really, you know, kind of restricted by the faculty, we will try to, you know, also be more flexible 
to work, you know with-this to accommodate the student schedule as well, right?” 
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INTERVIEW SUMMARY P013  

Time in Field: 25+ years   
Education Level: BSW  
Supervisory Experience: Not indicated  
Job Role: Clinical Supervisor, Management within an organization  

Promising Practices  

Workshops & Training. The participant feels that providing students with access to workshops and 
trainings on specific, relevant topics as a way to enhance their learning.  

“We offer sessions here at the hospital where we have forums. We've got our social workers 
that are, that lead the forums and have the students in the background, so in the audience. 
Bringing in social workers that work specifically with, for example, someone who is an ID expert, 
somebody who is a designated capacity assessor, somebody who works specifically with 
addictions and mental health. And so, […] we've got a list of various topics to better inform the 
students so that when they come to the site, they they've got an understanding of what it 
means to work as a social worker in health care. This was done by creating various case studies 
where we work through various scenarios involving these areas of expertise in in the social work 
setting.” 

Collaboration  

Collaboration with Stakeholders. The respondent is part of a group working to build capacity for 
social work in health care, and this extends to building opportunities to support students in their 
learning.  

” This collaborative group that I was mentioning where we that we joined together, we put our 
heads together and have been doing a lot of work to have student's come better informed based 
on the course work that is now made available to them and so it's looking at building oh I’m 
trying to think of what the word’s called - a sort of building capacity for social workers in 
healthcare. And so, we looked both, you know, we looked both at the University and at the 
hospital levels at how we could collaborate with each other...” 

Wise Practices  

Indigenous History. The respondent feels that agency inclusion of Indigenous history and current 
issues training to better prepare students when working with Indigenous clients in a culturally 
informed manner.  

“At the [agency name] and probably at all other sites, we have a specific Indigenous wellness 
program and so probably that would answer, you know some of some of these areas of 
question, but that is separate from our students. We certainly have Indigenous sensitivity 
workshops and mandated coursework that everybody who works here needs to go through in 
terms of sensitivity. So, hours so its hours and hours of course work to work through, in order to 
be, you know, sensitive to the you know Indigenous patients. To have an awareness so that 
when people are working, whether it's students or frontline staff, they are they are aware of 
certain sensitivities.” 

Barriers  
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Barriers to Taking Students. The participant mentioned that high caseloads, limited time and 
resources have created obstacles for some agencies and hospitals to accommodate the volume of 
students requiring field placements. 

“When I first started here at the [agency name] two years ago, preceptors were very reluctant 
to take students. What they felt was that the students were coming to our site ill prepared for 
working as a social worker in the healthcare setting. And so, it was extremely demanding on a 
preceptor who already has high volume, busy inpatient caseload. The [agency name], the, just 
by virtue of the location, it's, an inner-city hospital where we deal a lot with the homelessness 
and addiction is the mental health, high volume caseloads. About one social worker for every 20 
to 30 patients on a unit. And so, the preceptors were reluctant to take students if they were 
coming sort of, you know, not prepared.” 

Other  

Field Instructor Support. The respondent feels that helping colleagues feel confident in their ability to 
supervise a student through external training and support within the agency is important.  

“…so, looking at the students and the preceptors and having both of them feel as though they 
have the tools that they need in order for the students to be successful in their placements 
within an acute care setting, but also have supports available to the preceptors so that 
somebody who is, you know, perhaps new, or perhaps somebody who hasn't been a preceptor 
has the support of the University and the person who is the coordinator of the field placements, 
so that a preceptor has who they can go to for support in in having a student.” 

Leadership. The participant felt that having a dedicated practicum coordinator within the agency to 
organize students, support field instructors and provide some supervision to students directly has 
been helpful for the agency in their quest to build capacity for social work and students.  

“…having a professional practice lead, somebody who the social workers can consult with. What 
we have is our social work Professional practice lead meets regularly with the students and so 
that too takes some of the onus off of the frontline social workers to have a student, having a 
practice lead in place, who will meet regularly, where the students can bring cases and they 
have certain case consultation. They have various topics.” 
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INTERVIEW SUMMARY P014  

Time in Field: 9 years  
Education Level: MSW  
Supervisory Experience: Not indicated 
Job Role: BSW Field Coordinator  

Promising Practices  

Open-Mindedness. The participant discussed personal boundaries regarding what they feel able to 
assist students with and the importance of students maintaining an open mind when searching for a 
placement.  

“…set certain boundaries and in terms of working with students and what my role is as and who 
to refer them onto this something that's out of my control that I can’t help him with. 

Innovations  

Creativity. The participant references creativity as a way forward regarding orientation for students 
coming into practicum and suggested that orientation for students could be moved to a self-directed 
online module system to free up time for staff and provide more in-depth content for students.   

“information sessions maybe finding an alternative way or […] even the orientation date could 
be the eventually done as different modules that maybe the students could do that might be 
more effective than just a couple of hours with someone and especially now with everything 
being online I think over zoom is going to maybe be less effective than if, let's say, things we've 
done as a module where someone who takes their time and […] reads different things.” 

Collaboration 

Collaborating with Students. The participant acknowledges the importance of collaborating with 
students to ensure their practicum meets their individual needs and goals.  

“the students have also been meeting with them to learn what their interests are, what their 
goals in practicum are together, to really get a better sense of that individual cause I truly 
believe that everyone is different and it has and that's the beauty of social work too is that 
there's so many different options so that if different people are interested in different aspects or 
whatever they are shown to be their strengths.”  

Barriers  

Field Instructor Support. The respondent mentioned that one of the biggest supports offered within 
their faculty is the training process for field supervisors.  

“So usually like the main support that we provide is we give a supervisor training [intelligible] 
we are offering trainings like hopefully eventually it will be transitioned to that would be their 
training that would link them with, but until it's I guess fully functional for as many supervisors 
as needed were still offering training and then other supports would include.” 

Barriers. The participant expressed that there are currently more students than placements available 
and that networking to find additional placements can be difficult due to their rural location.  

“I guess different ways of maybe connecting with especially cause [province name] is quite large 
province and yes I'm the [city name] campus. There is a [city name] campus. But we also do all 
of the rural areas as well, so it's kind of difficult to go in and see agencies or reach out and do 
different networking like that. So, I guess maybe somehow finding a way to be able to do that 
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type of networking and do the role of practicum coordinator at the same time a struggle to find 
practicum placements for students and a lot of agencies, even without necessarily a BSW able to 
supervise students so like places that maybe would be the first choice are coming are our main 
areas just because of the lack of I guess availability in terms of other agencies able to take on 
the students.” 
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INTERVIEW SUMMARY P015  

Time in Field: 35 years 
Education Level: MSW  
Supervisory Experience: BSW, MSW   
Job Role: University Faculty Member 

Promising Practices 

Multiple Supervisors, Rotational Placements, and Observation. The participant found that an 
organization wide approach to field education benefited students by providing them with more 
opportunities in more areas of practice.  

“I think there’s – it’s at many levels. I think what really helps is when an organization is really 
committed to having students, so it doesn’t become a one-person project, but it becomes an 
organizational kind of a project. So, what happens is different programs are involved, the 
student gets an opportunity to go from one program to another learning about the different 
kinds of things. For example, at [hospital], students go into four different programs. So, they 
have, you know, they do they do – I think they still do palliative care, they do internal medicine, 
they do dialysis, they do neonatal. They do – so they go into the different programs in the 
hospital and work with different social workers. So, they don’t just have that one social worker 
that is, that, that takes care of them for the whole year. But that person is possible their field 
instructor. They make those connections with them but they’re also being, they’re also being 
observed and they’re observing other people do the work which is quite amazing cause they get 
to see four different styles, they get to see four different programs, they get to see how things 
work in different areas. They get to see a whole multidisciplinary team which not necessarily 
they would have that opportunity if they had that one person that they always follow 
throughout the year.” 

Innovations  

Technology. The respondent mentioned felt that there were a lot of unknowns and opportunities 
regarding virtual learning.  

“Yeah, I kind of look at what that might mean, and I need to have more conversations with our 
field instructors to get a sense of what they are doing right now in relationship to virtual 
interventions because I don’t know. Do they have contact with people just like we are right now 
with Zoom? That’s one way. But do they have group work and how would they do that group 
work? How would they intervene in that kind of a sense?” 

Values  

Critical Thinking as a Social Work Value. The participant stressed that social work as a profession 
involves working with vulnerable people and humility and self-awareness are imperative. 

“Our diversity.  Social workers work with a variety of people, so we are always questioning. How 
many professions do that? How many professions question themselves all the time? What is my 
place, what’s my privilege? What is this, what is that? As a social worker we need to know that 
because we are constantly in interaction with people.”  

Neoliberalism. The respondent shared that it is becoming more difficult to do the work because there 
is not as much government support. Society employs a neoliberal philosophy, the government is 
consistently pulling back and requiring social workers to do more with a whole lot less, especially 
within certain government programs.  
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“…but I can tell you that in talking with social workers that are in the field, it’s becoming harder 
and harder to do the work because there’s not as much support – government support. We’re in 
a neoliberal kind of a philosophy so government is pulling back, pulling back, pulling back. Social 
workers are asked to do more with a whole lot less. Especially in certain government programs. 
It’s very limiting to what you can do. You’ve gotta follow the mandate and that’s all. You don’t 
go beyond that. So, being able to do extra or to do the stuff that the family needs, you’re not 
able to do that necessarily.”  

Other   

Social Work Theory and Practice Integration. The participant felt that students more students are 
able to integrate theory with practice, the better their educational experience.  

“The more hands one that the students get, the more opportunity they get to make connections 
between, between theory and practice, the better it is for the student.” 
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INTERVIEW SUMMARY P016  

Time in Field: 30+ years   
Education Level: PhD  
Supervisory Experience: 50+ BSW and MSW students  
Job Role: Post-secondary institution  

Promising Practices  

Supervision Strategy. The participant feels that students must fill multiple roles within social work 
and field education and that these roles often have different aspects to them that combine to create 
a multi-faceted professional social worker with individual strengths and capabilities; it is their job as a 
supervisor to help students identify and formulate this professional sense of self.  

“So, one of the things that I have used in practice with students is I used the analogy of 
wearing hats. OK, so this is sort of like a three-part practice framework or ways to think about 
it. So, in one way, as a social worker, you wear multiple hats, right? You're an 
advocate, your coach, you're a nurturer, you’re a facilitator, you're a teacher, so you have all 
these different hats that you wear…. And then the next piece I talked to them about too when 
they are in practice is that they are taking off their student hat and they're putting on their 
professional hat, and so when they're done, their practicum, especially at MSW level, but even 
at the BSW level, when they, at the end of the practicum, they have now fully put on their 
professional hat, right? And they can wear that. So, there are different pieces though, in terms 
of do I need my student hat and my professional hat on. Like, so, for some students who are 
hesitant or lack the confidence we need to push them to like they may have to wear both hats. 
But then we want to push them to take off that student hat, right? And know that when they're 
done their practicum, they need to show that they are now ready and able to work alongside 
other professionals. For some students who are eager and aggressive, we might have to get 
them to slow down on putting that professional hat on and have their student hat underneath 
their professional or vice versa. Professional hat and student hat, right? So, there's that part of 
the hat analogy, which relates to mastery and competence, and the ability to have the clinical 
skills….And then I also talked to them about the theoretical lenses so we have different hats that 
we wear for that so I might be wearing a CBT hat, or I might be wearing a narrative hat, or I 
might be wearing an attachment hat…So all of those encompass the ability to be a professional, 
and it brings in the skills, knowledge and attitudes and all of that…What are the pieces that 
you're really good at in terms of all those aspects? And what does your hat look like, and your 
hat might have like if you're better at narrative than you are at CBT, so you would have that 
more prominent on your hat, right?”  

Students Taking Perspective Other Than Their Own to Develop Awareness About Colonial History & 
Sustainable Social Work. The participant encouraged students to examine their personal spiritual 
beliefs and practice frameworks and become aware of the impacts of these practices. Additionally, 
encouraged the exploration of spiritual beliefs and practice frameworks that are different from their 
own to determine how their own beliefs interact with alternative ones.  

“So, I think that's how, like my values and my beliefs or in in that, you know, holistic approach, 
strength-based approach and spirituality being Central. To the work that we do and so helping 
students to embrace those pieces and to really, really understand them and hold them as 
opposed to. Oh yeah, this is one aspect is another aspect. But to really get them to look at how 
does even their own spirituality play a role in what the things that they pay attention to, the 
things that they do with clients? And how does that either help a client or when is it maybe even 
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in conflict with the client to write. So, we have to be watching that were not proselytizing or 
doing things and then also having a critical eye even on theories right? Like […] mindfulness 
right now is such a big thing, right? But nobody has really taken a clear look at from a western 
view as to how mindfulness is really a Buddhist practice, right and its sort of like it stripped away 
those pieces and yeah, I get that mindfulness is great and it's really you know, a good step, but if 
we're not being explicit with people about, there's some teachings behind this. You know, it's 
almost like we have to let we have to reclaim it, kind of like ecological social work, right? That 
that really is, the philosophy that many First Nations communities have that they've held that 
right, and it's almost like needs to be reclaimed. So, I think we need to be cognizant of the 
interventions that we use and where do they come from.” 

Wise Practices  

Wise Clinical Practice. The participant expressed the desire to see more blending of cultural 
approaches., to create a more holistic approach to social work. 

“I would love to see a blending of the Eastern Philosophy, First Nations philosophies and at the 
holistic piece of that right like or even Ayurveda.” 

Values  

Values- Critical thinking, Creativity, Holistic, Social Justice, Excellent Practitioners, Passion. The 
respondent highlighted critical thinking, creativity, holism, social justice, passion, and excellence and 
mentioned using spirituality in teaching and supervision to encourage the use of such values for 
students.  

“I think people need to use their creativity more, so one of the things that I did, and I actually 
presented a couple of conferences. So, myself in another child and youth worker. We worked for 
many years in a behavioral classroom. And we started to get creative with things like 
storytelling with objects we started teaching kids how to deal with emotions, how to problem 
solve through those aspects, right? So, we developed actually like a little handbook of things 
that we used in tools that we use, so adding to your creative toolbox.” 
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INTERVIEW SUMMARY P017   

Time in Field: 8+ years  
Education Level: PhD  
Supervisory Experience: BSW level supervision   
Job Role: Post-Secondary field instructor, faculty liaison  

Promising Practices  

Social Work Integration. The participant believes it is important for students to integrate practice 
theory and individual values into their professional practice identity.  

“One is the intentional creation of a...and this is at the BSW level - of a professional model of 
practice. So, drawing from kind of reaching throughout, these BSW program and students’ 
learning in the program, carefully and purposefully selecting the parts of professional practice 
identity. So, looking at both the personal, so you know what are my individual values that I bring 
to social work practice, what are my experiences that I bring. And then, integrating that with the 
professional, so what models do practice do I gravitate towards? And what have I learned in 
depth about? Or which models of practice fit with my values? And which do I envision using? Or 
perhaps having a chance to use during practicum and integrating that, but also presenting it.” 

Innovations 

Technology. The participant felt digital storytelling could be utilized as a medium to complete 
assignments.  

“…students involved in your digital storytelling project. That really, I mean, you could see just 
the power of that, so I'm keen to learn more about that now that I've heard from students who 
are participating.” 

Values  

Creativity, Large-Scale Practicum. The respondent spoke of the need for creativity in field placements 
and that it is a value to be encouraged in students.  

“…experiential learning is pretty critical to what we do. So, I think we have to find new and 
creative ways to do that, and I think we are so, but yeah, it really requires a bringing together. 
It's kind of goes much broader than the university because we’re tied to of course accreditation 
requirements, so I think we also have to advocate for […] new approaches to field education, so I 
think that maybe it’s quite traditional at the national level.” 

Barriers  

Power & Rigidity. The respondent felt that field education can be rigid and that the power 
differential between student and supervisor can be a barrier to learning and peer supervision can 
help mitigate this.  

“…peer support part of things is super important and really timely and needed. So, I think there's 
something in the works there which I think is wonderful. So, I think if there's ever a time that 
that people need peer support it could be during practicum. Because while it's exciting and to 
suddenly be in practice […] you might have kind of fears and worries you can't talk to your field 
instructor about. And just to be able to you know take a breath and debrief with […] somebody 
that's a social worker, but not necessarily you know where there's power, kind of power, 
dynamics.” 
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“…literally do have to translate transform the landscape and that can be a positive thing so. But 
yeah, I think I don’t know what barriers exist maybe at the, whoever made it kind of makes the 
decisions about practicum at the national level. But yeah, I think there’s probably some 
advocacy needed there.” 

Students as a Burden. The participant believes more individuals would be willing to take students, 
but individual workplace structures do not always allow for this.  

“I think a lot of people would say I’d love to, you know, supervise a practicum student. But then 
if the structure in their workplace doesn’t create, like the space for that. Then they’re kind of 
kind of hard, right? So yeah, I think it has to be kind of a shared responsibility across the 
profession and but there has to be some supports like it can’t be oh no, you know that’s your 
job. You have to do that part or…. you see that has to be kind of joining together and all doing 
that working together.” 

Crisis and Creativity. The respondent felt that there is a need for more innovative and creative 
practices within field education due the current scarcity of resources within the field.   

“I really think that we have to start thinking creatively. I think there's like the out in the 
field there's a way we're dealing with a lot of scarcity. And so that's […] I would say that, you 
know, that's a challenge that we all have to deal with and so how, looking at ok, how can we 
still have meaningful learning experiences but still yeah, still cope with […] the kind of scarcities 
in the field. And you know and there I mean […] we also know they’re […] kind of 
everywhere.  So, yeah, the experiential learning is pretty critical to what we do. So, I think we 
have to find new and creative ways to do that, and I think we are, so, but yeah, it really requires 
a bringing together. It's kind of goes much broader than the university because we’re tied to 
of course accreditation requirements, so. I think we also have to advocate for […] new 
approaches to field education, so I think that maybe it’s quite traditional at the national level.”  
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INTERVIEW SUMMARY P018 

Time in Field: 15+ years  
Education Level: MSW  
Supervisory Experience: Diploma, BSW, MSW   
Job Role: University Level Employment  

Promising Practices  

Group Supervision & Peer Supervision. The respondent identified group and peer supervision as 
rising trends and a way to support more students in the field.  

“Another promising practice or wise practice is challenging the notion that supervision has to be 
one on one, I'm finding that social workers in our community are overworked. Just I, you know, 
I'm not there, so they just don't have the time, the resource is the capacity to supervise, maybe 
in the same way they did a decade ago. And so, group supervision and peer supervision is 
something else I'm seeing a lot of and answering a lot of questions about.” 

Open-Mindedness. The participant indicated the importance of students keeping an open mind 
about their field placement; they may not get their dream placement, but they may have unexpected 
experiences that further their careers.  

“…it really does help me to manage expectations of the students I work with because sometimes 
what you think you want? Isn't? Isn't that fit? And then sometimes when you don't get your 
dream practicum, you fall in love with it and you, you have all of those transferable skills.” 

More Field Coordinators. The respondent felt very strongly that more field coordinators are needed 
to be able to handle the tasks that are required to revive field education and suggested that the 
development of practicums is a full-time job. 

 “Now have, there's three of us, Oh, but that's not enough. That's not enough, you know.” 

Relationship Building. The participant highlighted the need for relationship between building field 
coordinators and agencies to maintain, secure, and produce field placements. 

“Yeah, so just feeling, you know, the, the increased support would be great. Having someone, I 
mean, I believe we could… I have said this for so long… If the coordination came off my plate, 
like if this is another kind of pie in the sky, if we could literally have a full-time person developing 
practicums developing…. Like not the piloting piece, but the relationship piece, the […] 
recruitment the, […] Just talking to partners, trying to build things. I mean that that is absolutely 
a 40 hour a week.” 

Barriers  

Student Numbers & Challenges Finding Placements. The participant expressed that there is a very 
real crisis in field education as finding placements for the increasing number of students can be 
difficult, creating a highly competitive practicum environment.  

“In a perfect world with 130 students, I'd have 130 placements. And you know they be in this 
beautiful swimming pool and students could you know, swim over there and learn a little and 
like oh, that's not for me. You know I want to apply for this one, but right now the pickings are 
so slim it's such a competitive process for our students in [city name].” 
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Bureaucracy & Rigidity. The respondent expressed that the bureaucracy and rigidity of the system 
are getting in the way of field education advancement and creating challenges when locating field 
placements for students by requiring processes to be following specifically.  

You know there's, there's some structural barriers or not, structural? I guess barriers put in place 
where it's hard to connect one on one. We're told there's a process and what and then people 
down the road or like well I was never asked and it's like oh my God I will run up and down the 
street asking people but if we're not allowed to do that. So, I will say we have so much more 
work to do just say... We can stop asking, just know that the need will always be there, but to 
share that with the community?” 
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INTERVIEW SUMMARY P019  

Time in Field: ~ 15 years  
Education Level: PhD  
Supervisory Experience: 100+ BSW and MSW students   
Job Role: Assistant Professor and Field Instructor  

Wise Practices  

Critical Thinking. The participant discussed the importance of developing students’ critical thinking 
throughout the practicum process including integrating theory with practice, as opposed to 
separating these two elements of education. Additionally, it was noted that practicum can be framed 
as a learning process to be critically engaged with, as opposed to a mere path to employment.   

“And so, I see that as, like, helping them be better critical thinkers, and to view the practicum as 
a learning, a learning process as opposed, “to this is going to get me the job I want.”  

Wise Practices. The respondent described the importance of building awareness of colonial histories, 
expanding awareness of one’s own ancestry and history and examining indigenous ways of 
knowing. Additionally, the practice of inviting Indigenous Elders to speak and engaging students in a 
Blanket ceremony was highlighted. 

“One of the ways I was involved was I actually did a little piece of research with two of my 
colleagues on equipping students to navigate and better understand diversity in practicum. And 
so, what part of that for them was we had actually as part of their practicum seminar we had 
everyone do a blanket ceremony. Or blanket exercise. Sorry. And we had elders come in and 
meet with the students and—meet with the students and discuss just that history of colonialism. 
And really, I think it was helpful in terms of rooting and connecting our histories here to their 
thinking when they're heading into practice. And we also did kind of perspective taking activities 
with them in an effort to develop that, that thinking.” 

Innovations  

Role-Playing for Learning. The participant described the potential of hiring student actors to engage 
in role plays with practicum students so they can process any challenges they are facing in practicum. 
Also mentioned that role-play is utilized in other clinical professions, and that this could benefit social 
work students.   

“So, in my other teaching I do a lot of clinical teaching and I often bring in actors to work with 
students, like, to role-play things and I think that could be extended to seminars for students 
where you bring in actors to kind of play out something that they found challenging in practicum 
and work through that particular issue to see if they could come to new solutions together.” 

Other  

Provincial Variation. The respondent shared some of the provincial variations in social work 
education they have noticed, mentioning that one easter province is more socially progressive and 
has additional funding than prairie regions where it is more socially conservative, and funding is 
minimal and felt that these factors influence the types and cultures of available placements.    

“…moving from [location name], which is where I went to University, which was more 
progressive socialized province to moving to [location name], which is quite conservative…I 
notice that certain programs are not nearly as well funded, which I think straps social workers. 
They have a lot less time to do the things that they want to do, and as a result that impacts 
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practicum. There's also just a very different like political landscape here, so you our students run 
into some strange issues and their practicums about like, belief systems and things that I maybe 
wouldn’t have experienced as much in [location name].” 

Barriers  

Limitations. The participant noted the negative impact of limited resources in field education could 
mean heavy workloads for staff and felt that field education was rigid and closed to innovation.  

“I think that on the whole, it's usually about funding in the appropriate funding of systems and 
appropriate care of people doing the emotional labor so that they're not burnt out. That, I think, 
is an ongoing issue.” 
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INTERVIEW SUMMARY P020  

Time in Field: 30+ years  
Education Level: MSW  
Supervisory Experience: Several hundred  
Job Role: Field Instructor, Liaison, Coordinator  

Promising Practices  

Open-Mindedness. The respondent described the challenge of framing practicum as a learning 
experience and encouraging students to remain open-minded despite the changes to how things are 
done due to Covid-19.  

“The students in their first year who are screaming, “I’m not getting the skills to be able to have 
a job!” And I'm thinking, wipe out COVID--It's the beginning of November. If you were placed in 
an agency, you would have been shadowing your field instructor. You wouldn't be jumping in, 
interviewing anybody. That would be foolhardy on the part of the field instructor in terms of 
setting that up. And for the agency, there needs to be some risk management. But they don't 
see it that way. Right, and “I'm not getting the face-to-face time. The people time, and so I'm 
not developing the skills…So I see the hardest, biggest challenge for us is how to frame it so that 
students do realize what they're getting from this. Like I said. Skills that are coming their way 
that we never would have had without this.”   

Innovations  

Supporting Field Instructors. The participant described the importance of providing adequate 
support for field instructors through meaningful workshops, increased accountability, and 
opportunities for instructors to demonstrate critical thinking.  

“I think we need to do better at giving tools to our field instructors. We have expectations. We 
do have expectations of them, like they’re volunteers. They're out there. They're the ones that 
are shaping our students in practice. And I'm wondering, is there ways that we can build in 
more …I don't know…not accountability, but…influence with them… I’m a little disappointed by 
the online manual and modules for field instructors. We don't say that out loud in the report, but 
it never really took off.” 

Wise Practices  

Indigenous Ways of Being. The respondent noted the value of exposing students to diverse ways of 
being, including Indigenous approaches but noted the challenges faced in integrating Indigenous 
approaches into field education, and felt there is a need for increased support and guidance in this 
process.  

“As for Indigenous practices…We need to be good treaty people and for me, I've been really 
mindful of approaching everything through two ways, obviously. As a settler. What would an 
Indigenous lens look like as we are trying to do something in our approaches to anything and 
I've become quite you know, if I wasn't sure I would ask. In terms of land-based ceremonies 
and…Those kinds of experience for our students. It's OK, it's wonderful. And we embrace that, 
that kind of thing.” 

Other  

COVID-19. The participant described some of the challenges and opportunities that have emerged in 
field education due to the pandemic such as an increased workload and difficulty in meeting 
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demands.  They noted that it could be challenging for students to work from home and how this 
could feel disconnected comparatively to an in-person practicum.  

“So, there's been a lot of missed time. And you know, students will read policy manuals only so 
much and the challenges is, you know, even if you were, if there was no COVID you would still 
attend to the policy and practice manuals, and especially I could see how [inaudible] agencies. 
But you would be having discussions. You have a connection with somebody and now they're 
doing it at home. There’s pieces missing. You’ve read it, but where does it go? How do you 
integrate that? That's why I always my fear.” 
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INTERVIEW SUMMARY P021 

Time in Field: Not indicated  
Education Level: Not indicated  
Supervisory Experience: Not indicated 
Job Role: Field Coordination  

Promising Practices  

Flexible and Tailored Approaches on a One-on-One Basis. The respondent described the importance 
of flexibility in matching students with appropriate agencies by working with students and agencies 
on a one-on-one basis to ensure that a strong match is achieved despite the increased time 
commitment required to do this. 

“I think we've adopted our practice of, really, you know, kind of 1-to-1 matching, really having a 
good relationship with field instructors. Really having a sense and understanding what the work 
is that field instructors are doing and then matching a student who would be interested in that 
work or well matched.” 

Innovations  

Learning Agreements. The participant described adapting learning agreements and evaluations to 
suit the context of specific agencies. For instance, Indigenous agencies could propose a sharing circle 
evaluation, and Children’s’ Services could use an agency document as their evaluation. The IPT 
platform could benefit from adaptation to accommodate flexible approaches.  

“And I think it's innovative cause we're being flexible around how we do our evaluations and 
how we do even our learning agreements and so as a liaison, if I'm serving in the role of liaison 
and making sure that all the required curricular learning objectives are met, and all those things 
are done. But I think, doing it in different ways that meets kind of the needs and the realities and 
then the nuances of particular fields of practice.” 

“…with students who are doing practicums within the Indigenous community, doing evaluations 
that are sharing circles with the team that they're working with, including elders and then just 
kind of throwing in a summary of what that learning in the sharing circle was as the evaluation, 
instead of again, like, sitting at your desk with your computer. It's really important. I've had 
students who were in placements in Indigenous community and rather than following the 
format of the learning agreement, followed the format of a medicine wheel. And then again, we 
just kind of cut and paste it and tossed it in there and it looked ugly, but it was there!” 

Barriers  

Lack of Resources to Sustain Effective Practices. The participant noted the current economic and 
political climate has affected access to resources that may have an impact on field education for the 
future.   

“It takes a lot of time, a lot of effort, a lot of energy, and I think in our current political, economic 
climate, you know, we've kind of had to go back to say like, “how sustainable is this, and how 
can we maintain that sustainability without breaking our backs?” And I mean up to now or just 
kind of continuing as going, but you know, the workload is bigger, the workday gets longer, 
while we continue to try and maintain that.” 

Other  
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Relationship and Community Connection. The participant emphasized the importance of maintaining 
core social work values of community and relationship-building within field education and felt it 
important to frame field education as an opportunity to connect with community and build 
relationships.   

“…so, I really think that the practice of field education is no different than social work practice 
and that we kind of move those transferable skills of community development and relationship 
building to try and have that capacity.” 

COVID-19. The respondent mentioned that funding for agencies and universities to do in-person 
events has been cut due to the pandemic and expressed concern that the pre-COVID funding will 
never be reimplemented.  

“…obviously we can't see field instructors face to face right, like we can't invite them to an 
orientation and have sandwiches. And in fact, I don't know that if we were seeing them face to 
face, I don’t know if we currently have the funding for sandwiches. And so, you know that 
certainly is challenging when we're trying to be so relational. But I think that social workers have 
also adapted to this new reality and so, I wouldn't say that hasn’t been too much of a detriment. 
I do worry though, when the pandemic is over, will we ever go back to the opportunity to host 
orientation sessions where we have sandwiches where we're able to spend time together or, you 
know, things like field appreciation luncheons and yeah…I feel like I, I worry that that's going to 
be a budget line that we lost in 2020 and so will disappear forevermore. I think we have to 
continue to do some advocacy to make sure that doesn't happen.” 
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INTERVIEW SUMMARY P022  

Time in Field: 10+ years  
Education Level: PhD  
Supervisory Experience: Not indicated  
Job Role: Social Services Consulting  

Promising Practices  

Community-Oriented Mindset and Awareness. The respondent discussed the importance of 
maintaining a community-oriented mindset and allowing awareness of community needs and values 
to inform work within the community.  

“But more and more as we do the work in the field you realize that there are actually some gaps 
and there are some things that are harder to get evidence around and part like you suggested 
that the reason is because they're relational there based on community values, they may have 
some you know strong resonance with certain groups and not with others.” 

Macro-Level and International Learning. The participant described integrating research, policy, and 
evaluation skills into students’ practicums in addition to micro-level work. Also, mentioned the 
importance of preparing students for strategic and corporate thinking alongside micro practice skills.  
Emphasis was also placed on the value of international collaboration and thinking beyond the local or 
national scope.   

“I feel like a lot of the students are getting good experience somewhat in individual casework, 
groupwork, but not so much community work. And I feel like that there is a gap in generally. 
Seen in the WEST organizing principles, ability to especially like now that we're seeing all this 
work that has gone on. Whether you look at the US elections or whether you look at the Black 
Lives Matter or any of those big things, it's all about community organizing and traditionally, 
social workers are supposed to be good community organizers, so I feel like that is a part which 
could be strengthened. To get more students to do Community work and to actually understand 
what it takes to do that kind of work, right?” 

Students Benefit the Agency and Field Instructors. The respondent described how students bring 
valuable and fresh thinking to agencies and can strengthen instructor’s work and worldview.   

“…students are actually, you know, at the forefront like they often know things way before even 
their professors know when they have their younger. They have a pulse on things. So, I think 
both the staff of the organization and, you know the Faculty of Universities need to start to use 
students in a more effective way. To kind of build programs are evidenced based, have 
promising practices and not see them as somebody that has to be only trained.”  

Wise Practices 

Local Knowledge. The participant described locally relevant, wise practices, such as viewing the client 
not only as an individual but also as a part of a family and community ecosystem. Attention was also 
placed on adopting practices from India and other Eastern cultures in social work including educating 
students on different cultural perspectives on social work and helping from around the world while 
emphasizing cultural awareness and cultural safety in social work practice.   

“So, I think for social work to continue to evolve, adoption of wise practices is now considered 
normative. You know, it's important because without that you will lose the depth of 
relationships. I think you won't get the context pieces very well, and as a practice, I think there's 
a lot of wisdom, I think you know, in different cultures. Which is how they did charity and they 
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helped other people like they just didn't call it social work in that way. So, I think you know 
education can gain a lot from adopting some of these wise practices that may come from other 
groups, communities and contexts.” 
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INTERVIEW SUMMARY P023  

Time in Field: 40+ years  
Education Level: MA 
Supervisory Experience: Hundreds of BSW and MSW students  
Job Role: Field Coordination  

Promising Practices 

Self-Directed Practicums. The respondent described implementing self-directed practicums that 
provide students with the flexibility to find opportunities and fill gaps in their learning while meeting 
niche community needs. This program was already established when the pandemic began and 
became a meaningful virtual option for practicum when many agencies were suddenly unable to take 
on students.  Attention was given to this as a resource-intensive approach that required faculty 
supervision and that to maintain sustainability within this approach, funds would need to be allocated 
to hiring faculty supervisors.  

“So, one of my colleagues and I came up with the idea of a self-directed social work practicum, 
so this was a case where the students were able to have a lot of agency in what they wanted to 
learn during their practicum. And they were able to. Identify their […] goals for learning for 
themselves, their areas of interest, and also opportunities in their communities that were maybe 
less traditional social work.”   

Responding to Community Needs. The participant emphasized the importance of engaging in 
reciprocal relationships within the community and providing opportunities for students that meet 
community needs. Virtual practicums through (tele-health) for rural and remote communities 
through [provincial health authority] branches with extensive waitlists ca assist in meeting both 
student and community needs. It was recommended that this be done in a relational way that does 
not impose on communities utilizing the service. Emphasis was also placed on the importance of 
relational practice for maintaining and fostering connections with community agencies.  

“…this allowed students and their supervisors to create a practicum more like a patchwork quilt, 
so maybe they would look at volunteer opportunities in their community. And we found that 
even the smallest and most rural and remote community had plenty of volunteer opportunities 
already existing that were coming out of the needs of that community was much more 
grassroots. So, I think having our students be involved in those opportunities was much more 
responsive to the community and also met the students' needs.”   

“…then the second piece of that is that the way in which we do that is collaborative with our 
communities, so it's not just. It's not just us asking our communities to provide these experiences 
for students, but that we're that we're giving back in a way that that is responsive to the needs 
of our communities that change all the time.” 

Values  

Centering Field Education in Social Work Curriculum. The respondent emphasized that field 
education should be central to social work curriculum rather than an afterthought and that field and 
practice opportunities could be integrated in social work education at every level. 

“…we're doing our new BSW redesigns. You may be aware, and I really want practicum to be the 
centerpiece, not just an add on at the end, so oftentimes, you know, we do a curriculum review 
all these things out of that and then and then practicum right? And I'm thinking, can we have a 
field education focus? Can it be a field education centric practicum where students are right 
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from the beginning every time, they're learning something in class it's related to how that might 
inform their practice and responses outside of class.” 
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INTERVIEW SUMMARY P024  

Time in Field: 20+ years  
Education Level: MSW  
Supervisory Experience: BSW and MSW levels  
Job Role: Field Coordination  

Promising Practices  

Flexible and Non-Traditional practicums. The participant noted the importance of being creative and 
flexible as field educators, just as field educators request that social work students demonstrate 
creativity and flexibility.  

“So, it's being completely versatile and unique and accommodating to the range of social work, 
service delivery and the landscape, and adopting and adapting how that can fit and meet the 
needs for students. To successfully complete a program, they've been working so long to 
complete and also be able to accommodate the changes in service delivery. So yeah, it is very, 
very challenging time, but rewarding when we have the success.” 

Supporting Field Instructors and Educators. The participant emphasized the value of group 
collaboration and providing support and resources for field educators to reduce burn-out.  

“Social workers are reluctant or not, or don't feel ready, but I think the […] access to resources to 
support field instructors to feel ready is there like we have online courses now that are free and 
that are accessible to our field instructor. So, I think it's that promotion of engagement that 
would be really key to recognize that. It was that field extraction opportunities given once given 
to you as a social worker to be able to engage back to […] ensure that it's a rotation that we're 
not burning out our field, instructors.” 

Adequately Preparing Students for Practicum. The respondent noted the importance of a 
comprehensive orientation and preparation process for students before they begin practicum.   

“it's a foundational skill set we're trying to support field instructors in this process because field 
instructors have expectations that our students come somewhat prepared and somewhat ready. 
But again, they need to. We need to give them that foundational to that linkage that launched 
from […] Classroom and an this is that interim practice that we try and create that promising 
practice to then ready them for building upon that in the field, so that they're not a blank slate. 
So, I do feel that this is a foundational transition of how we pivot and how that's a promising 
practice to move us forward.” 

Collaboration  

Collaborating with Students. The respondent emphasized a need to adapt and collaborate with 
students to provide non-traditional practicums. 

“So, I think when we build that learning contract and when we work with students to really 
achieve our target of developing their own individualized learning objective one of the promising 
practices that we've really worked hard is really encouraging. Students have those smart goals 
to really be able to develop something that is, that is fitting and unique within each of the five 
skill sets that we've outlined from our learning contract.” 

Innovations  
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Technology. The participant described technological innovations including preparing for online 
placements, tele-health practicums, and online skill-development and simulations for training 
purposes.  

“…the students who did a placement within with our program within distance delivery work to 
develop a project for a... A specific project connected to virtual professional competency 
programming to... It was a development of a pilot project to deliver training for other students 
in the future. So, it was a specific pilot project and research proposal that was moved and 
progressed to work towards assist suicide intervention training for social work students in 
remote environments. So, it was a virtual opportunity given that. So that was one example of 
something that we did. So is a very specific project-based opportunity.” 
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INTERVIEW SUMMARY P025  

Time in Field: ~ 15 years 
Education Level: PhD 
Supervisory Experience: MSW supervision  
Job Role: Faculty Member  

Promising Practices  

Community Needs. The respondent emphasized that field education should address community 
needs.   

“Any contribution from this initiative in the betterment and well-being of the community is 
critical.” 

Wise Practices  

Wise Practices. The participant described the importance of incorporating wise practices such as 
reciprocal learning, co-creation of knowledge, holistic connections with community, respect, humility, 
kindness, and integrating storytelling into field education while emphasizing the power of the term 
“wise” in conceptualizing field education. 

“So, wisdom itself. Entails this basically. There is a difference between being, being, sharp smart 
intelligent and being wise. Because sharp small intelligence is very much related to your self-
interest at how well you get things done, how, where you grow, value will succeed. But wisdom 
is different. Wisdom is not just about you. It's about how well you connect with everything else 
beyond yourself. And the larger interest of the community and the nature, you know, wisdom is 
very much holistic, so I consider wise men that person who is not just thinking about herself or 
himself. But who think about things in a broader larger perspective that includes predominantly 
interests of everything else beyond him? And everything is connected. So yeah, so in that, kind 
of, I'm doing my practice here with different community groups with this kind of intention and 
this kind of epistemology yeah.” 

Innovations 

Paying Students. The participant suggested that students should be paid for their contributions 
during practicum.  

“…they are paying tuition. There's a load on them. They are working with an organization or in 
the community is cost involved and in most of the time they are not paid. And they've been 
through, you know, economy, financial matters are real. Right, so some sort of, I would like to 
see out students being paid during practicum.” 

Collaboration  

Collaboration. The respondent noted the importance of collaboration and shared learning between 
students, agencies and administration including collaboration with students to support their unique 
learning journeys and locate appropriate placements for their passions.   

“The second concept that I shared is basically just repeated that this co-creation of concept of It 
is important that intellectually this concept of co-creation, co-construction of knowledge, 
learning community development is critical.”  

Values  
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Critical approaches. The participant emphasized critical consciousness raising and critical 
engagement of power structures through encouraging practicums that have an impact on the 
community.   

“…is very important to understand that it's always important that we are critical, and we are 
critical of systems and structure that are among us. So, practicum is not just having good work 
with the community. But to enable in some ways, and to be more enabling the communities in 
terms of conscious, critical conscious raising after community, around the systems and 
structures that are defining their well-being. Are they have an impact on their life? So, 
questioning those, those, power structures and critical conscious raising.” 
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INTERVIEW SUMMARY P026  

Time in Field: 25 years  
Education Level: PhD  
Supervisory Experience: BSW, MSW  
Job Role: University, Therapist   

Collaboration  

Collaborating with Students. The participant highlighted the need for collaborating and co-designing 
learning goals with students and emphasized that field supervisors can learn from the experiences of 
students.  

“OK, so one of the things I do and as a teacher, for example, for the promising practices is and at 
first, I try to co-create the agenda of the class with the students, right? So, and to make sure. 
And also, maybe that is wise and but is mostly promising because I tried to explore what they 
need. What would be more helpful? That I do, and so in this co-creation of course, I have my 
ideas about what is necessary to do. Promising, practicing, practicing. But I also understand that 
I may have my ideas, but I am not in the field that they are, or I am not necessarily expert in the 
field of social work that they want, and I am trusting that they are more knowledgeable in many 
things that I am not.” 

Values  

Relational Practice. The respondent highlighted the importance of developing broad relational skills 
as a social worker that are relevant across specializations.  

“So, at the end, like all those tools, the way they think about social work, no matter if they are 
doing and therapy, policy, research, or other things, they will be able to incorporate reflexivity 
and critical thinking, so it is more a way of engaging in practice and with other people rather 
than only in therapeutic conversations with clients. So, my hope is that they say, like, oh, we all 
these tools. This way of thinking and this way of being and being in relationship with others and 
I could, I can extrapolate these skills too, no matter what kind of job I am doing as a social 
worker. So, I think that that is one of the goals, and so as […] social work practitioners, my hope 
is that they feel confident if they engage in education, research, writing, policymaking, or clinical 
work.” 

Critical Thinking. The respondent emphasized the importance of bringing critical thinking and anti-
oppressive practice. 

“And no matter what is the topic of the course or what is what they're doing in their practicum 
and but to encourage or to foster that critical thinking. So, it is like no matter what they do, so 
they […] are able to move, you know, through organizations or authors, or models appreciating 
what […] the most of those models and appreciating the most of those organizations and 
collaborations. But at the same time, being able to revise themselves what they are doing, how 
they're doing that, how they can improve that, and where those ideas come from. Who needs to 
be included, what? What else I need to read? What else they need to do so that reflexivity and 
critical thinking I think is what is helping? And building that confidence in the social workers.”  

Anti-Racism. The participant noted the importance of relational practice, collaboration, and critical 
thinking when addressing structural injustices, and noted personal experiences of racism.  

“I try to understand also whiteness. Whiteness in education and all those kinds of things so that 
way I'm trying for the wise is and not only favoring. And written products, you know, like writing 
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another capacity to write well, etc. For me is and also what white culture favor in terms of […] 
reading. I also try to infuse. That is why I was telling you, and in the past, about not only using 
research when I am able to do my own outline.  I include literature, and art, and other things 
also infuse not only research, right?  And in terms of my assignments, when I have the 
opportunity to design my own assignment, I also tried that those assignments are not 
necessarily papers and based on APA or essays and all those kinds of things that sometimes you 
never utilize in your real jobs. I tried to do things that maybe people might need to do when […] 
they're in their jobs, right? And also, I tried to rethink the way I think about grade and marking.” 

Other  

Lack of Concrete Skills. The respondent Indicated a lack of adequate student preparation for practice 
specifically in reference to MSW programs and readiness for practice in a therapeutic setting, 
suggesting that such programs must stay connected to the voices of agencies and clients when 
creating their curriculums.  

“But I don't think my program provided me anything on how to do therapy, and I was already 
knowing how to do therapy. Nothing is like if what, how my practice changes after my master’s 
in social work. It didn’t change a thing! Nothing. I like about this is horrible to say, but this has 
made me. They didn't give me anything. I didn't change my questions, nothing. That was very 
sad… I do not know about the other social work specializations, but they […] clinical 
specializations. I will completely change. It's like who is the people who designed this? Are they 
faculty members or other clinicians in agencies? This is not what the agencies do. This is not 
what we need. This is what we. This is not the way.  I think one of the major issues is the faculty 
is completely disconnected with the agencies. They should call all the supervisors and tell them 
what do you need from our students? Do you need that they know what do they do you need? 
They know how to do what your clients need from them….no, it's horrible to say, but true that, 
this is what I feel is. I don't, something is something is broken and in the in the in the programs, 
something is very broken that I don't think we are, and then when, I because I'm also part of 
seeing other people that are recent graduates looking for jobs, and then you see them with 
clients and then you see like. Oh my God, what they're doing? And is fine because we are to […] 
support each other. But then you see them, or they don't feel confident.” 
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INTERVIEW SUMMARY P027 

Time in Field: 38+ years  
Education Level: PhD  
Supervisory Experience: 25+ years 
Job Role: Research Assistant, Field Liaison 

Promising Practices  

Supervision Strategies. The participant highlighted the importance of taking a strengths-based 
approach to working with practicum students.  

“they've got all these capacities and things that they could be doing and that we missed the 
boat because we were too focused on following the form or following with field supervisor said 
was what was needed. And they weren't allowed to suggest anything because they didn’t think 
they could. So just being open to what the student can offer, and I think sure that it's a two-way 
street in the field.” 

Field Focused Coursework. The participant mentioned that some universities offer students specific 
courses tailored to different practicum areas that are intended to support their learning and 
development in those areas and how students respond to this type of crossover.  

“But usually what they do what is called what is called the field of focus courses at the same 
time as their placements. So, if you do a placement in healthcare, you're also taking a course on 
health and social work which lasts the year as well as their placement. So, you're doing that 
same time you get the theoretical side, the conceptual site at the same time we're doing the 
practicum. It’s a big, big thing to handle especially If you are fairly new to an area. Students get 
quite caught up in the rules of the game and what they need to do in the placement. Sometimes 
thinking that that's more important than the conceptual theoretical side, but it's not, the two go 
together.” 

Wise Practices  

Incorporating Indigenous Knowledge & Practices. The respondent mentioned that working with 
Indigenous students has led to recognizing that the knowledge and skills they possess are valuable 
contributions to learning. They also encouraged the use of Indigenous arts, storytelling, and other 
practices within supervision or other aspects of field education.  

“I have worked with some students are Indigenous in the past in the master’s level I really learn 
from them, and they were already experts in this field they were supervising teams of a social 
workers working in child protection. And for them, I really tried to draw on their knowledge and 
their interest and work with them to build on that through our social work guidelines and 
program so that you know they would manage to fit their placement into the requirements of 
the master’s program... They had so much to offer that I thought that the way they were going 
was already living style. So, I drew on their knowledge and their experience and help them to fit 
that into the into the University of Manitoba social work program requirement.” 

Innovations  

Advocating for Promising Practices. The participant advocated within the university for expansion of 
arts-based approaches for field education and supervision.  

“I have worked with students who have used new methods (inaudible) supervision with myself 
or someone else in their field placement. Using storytelling, using…While drawing, for example, 
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which is group work, like the dance with the group work. And so, we would talk about it because 
I wanted to be sure that they were, you know, doing it in such a way that it wasn't jeopardizing 
anyone, and they knew what they were doing. It is well we talked to their field supervisors.” 

Values  

Incorporating Art & Creativity into Supervision & Assessment. The respondent enjoys using arts-
based methods with students, allowing them to express their practicum experiences using art media 
that was integrated into the Learning Agreement and assessment processes.  

“Myself and my colleague both have a background in using creative methods, of different kinds. 
And also, some of the students we learned a lot of the students, one of them was a wonderful 
was a contemporary dancer for example. And she danced her exercise for the other students 
and another student who is learning about dance. (inaudible) Amazing experiences for everyone 
who learned about how creative method is so valuable in social work and certainly in their 
placements too, and practices.” 
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INTERVIEW SUMMARY P028 

Time in Field: 20+ years  
Education Level: MSW  
Supervisory Experience: BSW and MSW students  
Job Role: Field Supervisor, Clinical Private Practice  

Promising Practices 

Self-Directed Practicum. The respondent spoke about their experience supervising students in a non-
traditional, self-directed practicum and the challenges and benefits associated with it. Some of the 
benefits of a self-directed practicum included the ability to provide flexible learning opportunities 
that include clinical and social justice focused practices. Indicated that this approach requires a 
commitment from students and the flexibility provided does not take away from the fact that a 
significant number of hours involving direct practice are required.  

“I think there is a lot of value for it to continue beyond COVID and I know they had very small 
cohorts that they were doing before COVID, but it was very small, and it was very piloted, and I 
think, then they needed it because they were like, oh god what are we going to do? Ooh 
[laughter] okay let’s do this, so I think that it could become bigger.” 

“…people are stressed, the students are definitely stressed, I think some of them didn’t get a 
clear understanding of what this was, self-directed, I think a lot of them, I thought they could 
just kind of skate through and do a couple of webinars and call it good and then they were like, 
oh my gosh, I have direct client hours, I have to get and like this is a lot of hours and even 
though compared to what it normally would [be], so they tried to maintain full time 
employment while doing it and they’re, they’re tired, those ones are absolutely toasted, they’re 
just done, and I think too, a lot of those same ones are working for [provincial medical services] 
which is a disaster politically right now. So, I think we can’t look at just the student aspect 
because life is so odd for a lot of people in social work right now, yeah, so a lot of them are just 
feeling, I think a lot of different pressure. Some of them are thriving though, they’re like, you 
know I got to take time off work and I’m here and I like being with my family, were doing home 
schooling, they got a thing, and they’re doing fantastic, so it’s, so, I don’t really know, I don’t 
know how to answer that question. It’s so blended together.” 

Innovations 

Incentivizing Self-Directed Field Supervision. The participant believes that one promising practice is 
to provide more incentives to field supervisors to increase their engagement with field education.  

“I think to get more people engaged and I don’t, I don’t generally think this way, but to make it 
work, if they [university] want people to take self-directed folks on beyond like, your traditional 
one-off client, they do need to look at their pay structure [laughter] because, yeah, I’ve been a 
[field] liaison and I’ve been a supervisor and the work hours is the same, and, I know what I 
would get paid as a [field] liaison and I know what I’m getting paid as a supervisor and it’s the 
same amount of effort for half the pay, which is fine, because actually I’m fine with that, I love 
the work, but I know a lot of people have turned down this [supervising self-directed] because of 
pay. So, I would say that’s a systemic thing that’s more valuing supervision in general, I think 
through [university name], but also in our field.” 

Other  
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Benefits to Students. The respondent believes that students doing self-directed field placements can 
pursue their own interests in more in-depth ways than within in traditional placements.  

“I think what’s been really cool about it, is the freedom for students to grow in really unexpected 
ways, so, and with that’s been really fulfilling for me too, so with my BSW folks last semester, 
the most impactful thing and I never thought it would be this was facilitating a book club.” 

COVID-19. The participant mentioned that a self-directed practicum was developed in part due to the 
occurrence of the COVID-19 pandemic. The respondent also spoke about the challenges of working 
from home and how extensive screen focused, virtual work often lacks creativity.  

“…trying to figure out the balance between grace and accountability, I think supervisors, faculty, 
and students are all trying to figure that out, you know, I think there’s some folks that are just 
like you should just pass me because everything is crap. I think there’s some faculty that are 
really worried that everything’s too hard for the students, maybe making excuses, maybe that 
they wouldn’t normally do for students, and you know it’s just, but also not being so rigid in 
terms of the structure of the programming, like, they have you know, for the folks that are still 
in classes. They have a lot of, […] those classes are intense their [students are] staring at screens 
all day, like that’s all they are doing, so I think finding ways to be a little more creative and non-
screen time learning might be helpful.” 
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INTERVIEW SUMMARY P029  

Time in Field: 7+ years  
Education Level: PhD  
Supervisory Experience: BSW, MSW  
Job Role: Professor, Former Field Liaison, Field Supervisor 

Promising Practices  

Supervision Strategies. The respondent spoke about the use of the learning agreements as a specific 
supervision strategy.  

“A strategy that I use as a faculty liaison. With students in practicum. And that has a lot to do 
with their learning agreement the development of that learning agreement. Is an important 
tool. I think it is a critical tool in student’s development, and if you're talking about. How 
students will treat. With indigenous communities that a lot of them may encounter. Not only at 
practicum, but beyond when they actually go into the field and in the practicum. And the 
Integrative seminar piece, understanding the importance of developing a proper learning 
agreement for me is […] critical. There are pieces in that learning agreement that speak to a 
student's identity and their values. And those two pieces are […] so essential to their 
development. So, when you're looking at your learning agreement and you're talking about your 
identity. For me and I, I give a lot of guidance in this respect. You need to be able to articulate 
who you are. You need to articulate who you are as a person and who you are as a professional. 
And for you to be able to do that, you have to speak clearly to the values that you hold.” 

Learning Agreements. The participant indicated that the learning agreement helps students 
conceptualize and articulate their personal and professional iden1tities and provides the framework 
for goal creation and planning, while incorporating decolonization and other social work values.  

“This is why, again, that learning agreement becomes so important because what it is. What is 
it? That I want to achieve within that helping process at the end of my practicum, can I say that 
I've worked with a case? I've worked with a person I've worked with the community. And applied 
the different steps in the helping process. Can I say that? At the end of my practicum, and if I can 
say that who has helped me. What resources have been provided for me? How was research 
important? You know? So how was the practicum placement itself important in shaping me as 
an emerging practitioner and helping me to get to the point where I can be effective in 
practice?” 

Screening/Matching Process. The participant asserted the importance of considering student 
interests and needs while matching them with a potential faculty supervisor and research project. 

“We can provide a research-based practicum, but not every research-based practicum is going 
to work for every student depending on their interest, so it is about matching, matching well, 
and creating the alignment. So, it's about us listening to each other and being cognizant. Of 
each other's needs. Right, so student needs a practicum, yes, but does the practicum that we're 
going to offer this student? Does it meet with where they're at in terms of their interest, it is […] 
that practicum really going to help their development?” 

Innovations 

Use of Technology. The respondent felt that due to the increasing number of virtual placements 
occurring during Covid-19 that the provision of technology support may be necessary, and that focus 
should be placed on developing the skills necessary to engage in virtual work.  



  

 
84 TFEL | Prairie Region Report on Promising and Wise Practices in Field Education 

“…the supporting technology, right? Once we are going virtual and we're doing it virtually right 
now, so do we have the capacity to support the virtual platform? You know, and even with our 
agencies, because there are some students who are going to be working with external agencies, 
not necessarily research-based, but still deep into the clinical work. How does the technological 
resource support that kind of practicum? You know so, so that's where the importance of IT 
support and resource become important becomes important.” 

Collaboration  

Collaborating with Students. The respondent felt it is important to collaborate with students as they 
are the next generation of social workers who will be serving current and future clients.  

“it's all about the collaboration. And me using my initiative and they're using their leadership 
capacity to provide me with what I need, because at the end of the day, what it is that we're all 
looking to do in field education, we're making a contribution not only to developing field 
education and making field education look a particular way, but as practitioners within the 
social work profession that calls on us to be helpful, we are also helping our client populations 
out there on service users so we are achieving a whole lot. We're developing our students, we’re 
developing ourselves as educators, redeveloping the Office of Field Education. But we're also 
staying true to our profession by helping our clients and service users out there.” 
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INTERVIEW SUMMARY P030 

Time in Field: 30+ years  
Education Level: PhD  
Supervisory Experience: BSW and MSW students  
Job Role: Professor  

Promising Practices  

Faculty Supervision, Research-Based Practicum, Partnership Supervision, Non-Traditional 
Practicums & Field Instructor Support. The respondent references creative ways forward using 
faculty members either as supervisors as stand-alone supervisors in research-based practicums, or as 
a partnership with a field instructor at an agency. Such non-traditional practicum placements would 
take some of the pressure off field supervisors and create varied learning opportunities for students 
who could then create something tangible through research within the agency that enhances learning 
and encourages higher student uptake in the future.  

“I have used models where the, the field placement and the University have worked together in 
in unique ways, so the […] as, an educator is a person at university. I have had a shared role with 
a field supervisor and so the. I think […] the benefit of that is there's some integration of learning 
from this from the University side in the field and trying to bring that together for the student, 
but also sharing the load of, […] the field instruction to make it more palatable for the field 
instructor by sharing some of the supervision so it becomes a workload saving opportunity.” 

Rotational Models & Multiple Supervisors. The participant discussed that a rotational placement 
could be developed where students receive experience in multiple areas of an agency.  

“Another one that is […] evolving is sort of rotational models of field where students are go from 
[…] modules within the placement. They tend to be shorter placements with a coordinator who 
navigates that and helps the process be somewhat seamless for the student. It exposes the 
student to more […]. Kind of learning opportunities across the placement and it also reduces the 
kind of the workload requirement of the field instructor so that they […] aren't committing to a 
full placement a shorter placement. Which again may make it more manageable in terms of 
taking a student. 

Peer Support & Cohort. The respondent suggested that during rotational placements students could 
be in cohorts provide peer support during the field experience.  

“The other thing that I hope in some of that work is that we. We will create a service kind of a 
cadre of students working together a little more in groups that are sort of working through 
these rotational placements. And in that there's sort of a, I think a student peer support model 
that could develop and maybe an increased seamlessness with the kind of process of education 
on the University side. So, the field is working somewhat in tandem with the. The classroom 
learning based academic peace and my hope is that in in coordinating […] that in a stronger 
way, the journey for students in terms of integrating the theoretical and an empirical learning in 
the classroom is partnered well with the practical learning in the field.” 

Relationship Building & Alumni. The participant theorized those rotational placements and shared 
supervision in research-based practicums could help build a collegial network and create a system 
where students would find value in staying connected to the network after graduation and 
potentially become field instructors themselves.  
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“I also think there's […] wonderful experiences for the students to see real collegial. I interaction 
and learning together and growing is as colleagues in and kind of opening the vistas of […] 
learning and opportunity within our profession and […] for students to see that up front in 
their […] their field placements. As part of that journey, I think it's also great for them and it 
creates that network of […] support early on and models I think great collegial behavior and 
really moving […] us forward as a as a discipline and tying in the learning with the acting with 
the grand with the integrating and the doing of the profession.” 

Values  

Neo-liberal. The participant Indicated that social workers in hospital settings are being asked to do 
more with less. 

“Healthcare has been a kind of a chat and evolving challenge over […] a few decades, but I think 
that the […] last few years have been particularly challenging, and in some ways, I think 
reflected that the economic times and […] some of the restraints that that may come and go in 
terms of kind of fiscal […] states at a given juncture. But I think it's an ongoing issue. And as I 
said, I think it's been particularly strained or in different ways relative to the pandemic that 
we're currently in.”  
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INTERVIEW SUMMARY P031 

Time in Field: 30+ years  
Education Level: MSW  
Supervisory Experience: MSW  
Job Role: Director at social services agency  

Promising Practices  

Feedback Informed Treatment/Supervision. The respondent spoke about the importance of students 
and clinicians gathering feedback from their clients to enhance their effectiveness. Also proposed 
creating a “culture of feedback” where feedback is welcomed and encouraged.  

“…using an outcome measurement tool that's routinely administered and that clients’ complete 
from their own point of view. So, it's a tool that the client is, is filling out according to their 
perspective or perception about their style for their challenge or their relationship or mental 
health. So, for […] me it's very important that we have a, a way of training people…that it's not 
just about feeling good about your practice but being able to demonstrate that you're effective. 
Being good…feeling good and being good or two sort of different things, and I think we need to 
demonstrate that effectiveness through other means.” 

Clinical Focus. The participant feels that it is important for students to acquire sufficient face-to-face 
or direct practice hours with multiple different clients to develop their skills and integrate 
multidisciplinary practice such as counselling or psychology.  

“We want them to sit with as many clients as possible. That's how we think clinicians gain 
confidence we want them to see as many different people as many different problems as many 
different challenges within that.” 

Supervision Strategies. The participant felt there are specific skills students need to be effective 
therapists, and supervisors can model these in a training context to support student development. 
Also indicated the need to innovate in supervision overall as research has shown it to be often 
ineffective in improving client outcomes.  

“…supervision there's a lot of research, now that indicates that the practice of supervision 
actually lends barely nothing to client outcomes. So, you know, I think that we're […] paying 
attention to that literature, because we really want to value our, the trainees’ time and also 
supervision for all of our other clinicians. What when you're invested in it, what how is this going 
to help you do better?” 

Skills to be Developed. The respondent felt it was important to be able to articulate the skill sets 
needed within different social work settings and maintain flexibility and be willing to shift how things 
are done to benefit clients.  

“In our training programs that takes specific skill sets I, I think that part of the wise practice is to 
be able to speak very concretely towards what are the skill sets that guide us. Towards creating 
sort of the condition’s successful conditions for the people that are not, you know that that are 
not benefiting like that 50% that I talked about the other 50% where we need to make the 
adjustments, not the client. And those would be skill sets like verbal fluency, affect modulation, 
making sure that your treatment plans are understandable and relatable and follow sort of the 
client’s desire. Knowing when to make decisions for the client and when the client really needs 
to make their own.” 

Innovations  
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Virtual Skill Development. The respondent feels that it would be valuable to explore using 
technology and artificial intelligence to compliment current supervision strategies. 

“The innovation that I'm looking forward to is being able to use technology enhancements, in 
the practice of the skill sets. Not as a replacement for the supervisor. The supervisor still has a 
specific role. There's things that […] won't you know that will never cover, we still need the 
personal interaction, we need a developmental approach, we need to always build strong 
relationships with the supervisees. But is there this other enhancement that can help with that 
specific skill development area. Because supervisors that our agency anyway we spent a lot of 
time with people on the same skill sets. Is there a way where the student gets to refine that in 
an autonomous way and then get more feedback from the supervisor and then get feedback 
from the supervisor with them with their clients?” 
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INTERVIEW SUMMARY P032 

Time in Field: 40+ years  
Education Level: PhD  
Supervisory Experience: BSW, MSW  
Job Role: Leadership Role  

Promising Practices  

Student Critical Thinking and Self-Awareness. The participant indicated that students should be 
encouraged to engage in meaningful reflection around cultural appropriation, voyeurism and issues 
of oppression when engaging in field education with Indigenous peoples.   

“Does the student understand about appropriation, about marginalization, about cultural 
voyeurs? Does this student Have, the ability to do that critical self-reflection in regarding 
Indigenous and, and settler perspectives? Can engage in that kind of self- reflection, how are the 
students able to address the emotions that come up, whether it has to do with guilt, or whether 
it's blame. or do they understand all those dynamics? So, a student has to go through a number 
of things to demonstrate that they’re in a place where they can enter that space and be ethically 
safe. So that’ll be some of the things for students and there's a number of other things, I guess 
some of it would be related to the student. How does the student relate to the elder, traditional 
practitioner and bring back information and share it with the field supervisor, for example, and 
in a way that still respectful of the elder knowledge, practitioner, the practice itself?”   

Wise Practices 

Engagement with Indigenous Knowledge Holders. The respondent emphasized the importance of 
engaging Indigenous Elders, knowledge holders, and community voices within social work education 
while emphasizing that administration and students must be aware of appropriation and knowledge 
ownership when engaging with Indigenous peoples.   

“You’re, you’re appropriating this knowledge, incorporating it into their programs etc. At times, 
without consent, at times, in a way that is setting them up to be seen as the owners of that 
knowledge now. So, in, […] some ways it's like breaking some of the, in the mainstream way, 
breaking copyright for example. So, there's […] concerns about the lack of respect and honour 
towards the knowledge and practice skills, etc. that elders and Indigenous knowledge keepers 
have, communities have. And so, for field then, what that means is it's important to work with 
Indigenous communities whether in First Nations, Métis settlements, Métis regions, in, but also 
in the urban areas where you have, communities of people with shared experiences, for 
example. Important to keep working with them, but it's important to set up an understanding 
ahead of time about how the knowledge and practices etc. that they share is going to be used, 
and to maintain that sense of respect for it.”   

Parallel Processes. The participant theorized that Indigenous and Western ways of knowing can run 
parallel with one another in a way that supports Indigenous peoples in maintaining their identities, 
reduces cultural assimilation and minimizes colonization. 

“…parallel process is reflected in our Indigenous strategy. So the idea that you, by creating 
ethical, ethical space, meaning that people are feeling culturally safe and assuming you know 
that term, they would feel safe, they are able to maintain a sense of who they are, they don't 
have to change any aspects of who they are and that they would be respected for how they do 
things and what they do as opposed to saying something or you have to fit in this process of 
[participant name]’s Rules of order for a meeting or this process in terms of how child welfare 
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works and how we conduct our meetings….So, this isn't a blending, it isn't an assimilating, it 
isn't a marginalizing of one side over the other. But it's respecting where people are at, and so 
when I think about that, the social work student is very much going into Indigenous space and 
working in a way that's gonna maintain respect that way of going forward. They will be able to 
step out of that and then put on their social work hat and be able to have an understanding of 
what are the parallel pieces that they see and experience.” 

Values  

Relationship Building and Respect. The respondent felt that it is possible to include indigenous 
practices within social work while remaining respectful and maintaining an awareness of how such 
practices could influence the individual’s personal and professional development.   

“But there must, we do need a way to ensure we maintain that respect for those practices 
[Indigenous practices] as well as come to an understanding of how these practices contribute to 
an individual's professional development as well as the, the person's own development.” 
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INTERVIEW SUMMARY P033 

Time in Field: 50+ years 
Education Level: MSW 
Supervisory Experience: BSW, MSW  
Job Role: Former Faculty Member, Social Services Practitioner  

Promising Practices 

Open-mindedness. The respondent felt that students need to be open-minded and able to challenge 
their assumptions and beliefs to work effectively and respectfully with clients, communities, and 
organizations.  

“I always worked in this continuous thread of you know, don't be a stick in the mud. Be able to 
move. Don't expect the world to change to the way to you, you change. And can you? And if you 
can, how will you? It doesn't mean that you have to abandon everything. It means that you do 
have room to breathe in your psyche. Or are you going there with preconceived notions that 
you're going to save the world in this way and that way?” 

Wise Practices  

Indigenous Perspectives. The participant feels it is imperative that students are able to take the 
perspective of Indigenous clients and have a deeper understanding of their culture which requires 
open-mindedness and being able to adapt one’s belief systems.  

“Some of the best ones, so you can probably predict that some of the best non-aboriginal 
students that work with aboriginal organizations are because they're already like that. They 
already have a mindset that is not carved in stone. They already have a mindset that kind of 
likes the spiritual, that kind of likes the qualitative, that kind of likes the creative, the 
imaginative. They kind of like that…. If they're kind of already like that they do great work with 
aboriginal organizations because they're able to move. Able and willing and sometimes very 
enthusiastic to move. Sometimes welcoming with open arms, ‘Yeah, teach me’ So, yeah, those 
are the easiest ones. They don't take much. You know what they need? They need opportunity. 
That's it. Because they've already got the mindset. The devil is when they don't have the 
mindset. That's hard to change somebody's mind, yeah.” 

Incorporating Philosophy. The respondent felt that encouraging students to challenge their 
preconceived notions about theory and practice is important; that social work theory, practice and 
research methods can be utilized in a way that incorporates numerous options into a single practice.  

“I brought philosophy into the classroom constantly. And very much like what we're talking 
about here, we believe we would compare and contrast, you know positivism versus post-
modernism, and I wouldn't advocate for one or the other, but I'd say, “what you really need is a 
mix of the two. Just like good research methods. Good research methodology wants a mix of 
qualitative and quantitative”. You've got some problems if it's only quantitative. And if it's only 
qualitative. But if you have a mix of qualitative and quantitative, and in social work practice if 
you have a mix of positivism, you don't have to throw the baby out with the bath. It's not like 
science is evil, right? It's just that by itself it's not sufficient. So, it's not ‘instead of’, it's ‘in 
addition to’. And we talked about that a lot. It was fun.” 

Barriers 
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Bureaucracy. The respondent indicated that social work is a system that is inextricably tied to 
bureaucracy and that this has created a space that is more interested in seeing humans as a 
commodity rather than as living beings.  

“...that it's remarkably like it's always been. You have individual social workers who operate 
within mandates and policies and procedures. Often, in an oppressive system, that wasn't 
particularly designed to meet the needs of clients so much as it was designed to meet the needs 
of funders and treat the healing of human beings like a business. You invest this much, then you 
get so much of a return. That's the attitude towards social work. That works in business. So, 
social work if they operate under a business model, and most of them do, a lot of them do, you 
know, they expect the bang for the buck. Put your investment in people, and then they get 
better, and then everybody goes home and lives happily ever after. It doesn't work that way 
with human beings. You have to put in time, you have to put in your heart. And policies and 
procedures and mandates aren't much for them, and so, when you have success with frontline 
workers it's because of the particular qualities of the social worker in spite of the oppressive 
system that they have to work within. Absolutely. Over and over again. That has never 
changed.” 

Other 

Anti-Oppressive Practice. The participant felt that in order to truly create an inclusive, anti-
oppressive practice, the system would need to be rebuilt by those who have experienced oppression 
rather than the majority who has never experienced it.  

“And when you're from the minorities, I think that you have an insight into what needs to be 
done much better than when you're in the majorities scratching your head trying to think of 
what to do. Let's go back to the dyad of stereotypical man and woman. In a male-female 
relationship right, so you know we live under a patriarchy. It's a patriarchal world. It's a shitty 
system for women. Then who would know how best to address them? Well, women, of course. 
But what happens is you have guys thinking about how to do it. As long as it's the oppressor 
who thinks up plans to address the oppressed, it ain't gonna work. It's got to come from the 
oppressed. To really have a change in male-female relations it's got to come from the women. 
They are oppressed, they live it, they have no choice but to live it. It’s shoved down their throats 
they can come up with lots of ideas, but instead the way the system works is that the dominant 
drives the bus. Same with aboriginals. Real change has to come from aboriginals, not from 
quote “white mainstream” thinking of dreams and schemes. It doesn’t work.” 
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INTERVIEW SUMMARY P034 

Time in Field: 42+ years  
Education Level: PhD  
Supervisory Experience: BSW, MSW 
Job Role: Leadership Role at a social services agency  

Promising Practices 

Feedback-Informed Treatment/Supervision. The participant mentioned the importance of using 
feedback-informed principles as a learning tool within clinical practice and felt that a “culture of 
feedback” could help clinicians improve their effectiveness.  

“… using outcome measures and using feedback informed treatment...and feedback informed 
treatment is not a model of therapy, or not a model counseling, or model of practice. It's about 
how you integrate measures into your work. So, what have we learned? That our outcomes have 
- overall the student and staff outcomes are besting, are get-, are better significantly than all 
published metrics in the research literature. That we're seeing continuous change, improvement, 
in the practice of our students and staff year over year. And that people around the globe are 
interested in what we're doing because they're trying to understand how we've created this 
culture of feedback. So, it's called creating a culture of feedback, that is resulting in our 
improving, in all these improved outcomes. So, we're more confident that our clients are actually 
benefiting from services. They're getting results, the other language that people are using these 
days is we're having an impact, a measurable impact on change. And that's made it very 
exciting for both students and staff.” 

Supervision Strategies. The agency is conducting a study to find the most effective approaches to 
supervision in terms of which approaches result in the best client outcomes and provide guidance for 
field supervisors in the future.  

“Our goal over the next three years, is to test two different methodologies of supervision. And 
who, and we’re comparing experientially based supervision to more didactically oriented 
supervision, to see whether that actually, improves client out. Which one, if either or both, 
improve client outcomes and then, what do we learn about how supervisees and, in this case 
social work students, are impacted by that change.” 

Realistic Expectations. The respondent felt that BSW and MSW students need clearer guidance on 
what they can expect from a practicum. For example, BSW students may want to do clinical 
counselling, but this is outside their scope of practice.  

“Students have a very, too broad a view, of what they expect. They don't have any 
understanding when they come into clinical practice, what’s supervision, what's expected, how 
they behave, what they do, how the learning happens, all of that.” 

Other  

Lack of Concrete Skills/Professionalism. The participant felt that students are often not prepared for 
the workplace and are “babied” by social work programs.  

“We’re over-protective. We baby our students, we don't treat them as professionals, that have 
responsibilities to the society. And when you compare what we do, compared to every other 
professional program at the University, I think we disadvantage our students. And I think it 
creates a culture where they go into work not understanding what's expected of employees, 
including social workers, as employees.” 
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INTERVIEW SUMMARY P035 

Time in Field: 9+ years  
Education Level: PhD  
Supervisory Experience: MSW  
Job Role: Faculty Member 

Promising Practices 

Supervision Strategies. The participant felt that developing positive and intentional relationships with 
students through weekly meetings, provision of helpful feedback, and active effort within supervision 
are all promising supervision strategies.  

“I understand that it's a space in which students have to perform. But for them to perform 
successfully, they need to have a decent and respectable and reciprocal relationship with a 
person who supervises their work on day-to-day basis. At the personal level can has the ability 
to share knowledge, rather than assumptions, but someone who also has the capacity to 
evaluate and assist over the students and admitted them where they are at, equip them with 
their abilities to do a good job, but also gives them a space to work independently.” 

Collaboration 

Stakeholders & Students. The respondent indicated that having regular faculty involvement within 
the community is important and such relationship development between the university and agencies 
is required to maintain structural-level connections.  

“I feel like this there is a relationship between our faculty and our field, I think should be maybe 
increasing the intentionality or really valuing does people who take our students as a valuable 
partner. I think previous example of the privileges, they have very, very respectful of that 
partnership. But I think as a faculty I think we need to be right in the community. By our 
presence by our engagement. And that has to be just beyond individual faculty members making 
their own initiatives, it has to be reflected in the events will see being organized, how engaging 
those events are, engaging with the people in the field. That something that can provide almost 
like provide incentives for partner organizations to feel like they're part of our faculty and our 
university. Yeah, I think any organization that is like this is how we do things, need some share, 
they need shifting because the world is shifting very fast. And if we didn't know to remind us of 
that. So, for our mandate it to be successful and for our hopes and desires to be translated into 
reality, I think we need to do more of becoming almost like a hub faculty. The hub of knowledge, 
hub of relationships and partnerships.” 

Other 

Integrating Theory & Anti-Oppressive Practice. The respondent felt that students are learning 
theories such as anti-oppressive practice and other critical theories through their courses and should 
be provided with opportunities to put this into practice within their practicum; possibly by choosing a 
single theory to focus on.  

“Like when I worked in [province name], they had a different model. That actually students, they 
will prepare a proposal and take a theory they have studied, or they're studying and 
deconstructed in the relation to the population they are going to work with. Right now, and as 
instructors and different educators we agreed on which theory is may be applicable to a 
particular population, not just one, two or three. So, students who went to the field with ideas of 
the key features of those theories and then they are pride, but constantly checking themselves 
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and the critically reflecting on how what they are applying is reflective of the theories they went 
in with or whether they actually were there took certain situations at a challenging to look for 
additional models. So, there was that dense. Right constant dance between the three right yeah 
with the organizations will be presented.” 

Lack of Concrete Skills. The participant commented on the challenges of adequately preparing 
students for clinical practicum placements; often due to the wide variety of skill sets cultivated in 
their foundational year.  

“And by the time we send them to do, practicum, they are still asking for those theories and by 
the time they finish their practicum, they are still asking for those theories, because all we're 
giving them is the busy during the foundation year, because they're supposed to be generalists. 
They are for them, or they just got actually, I want to understand those key features over the 
theories. At one point I had to stop that, because I was teaching Because I was like, I am not 
helping to advance the students, but at the same time, I had a student wouldn’t even know how 
to carry an interview. So, literally you are working with both ends and to find a middle ground… 
and it come out as frustrating for both sets of students because you can't assume that those 
who don't have any background in why not say they will never had any exposure that they are 
prepared to go to the field, for those who have had the exposure and the many years of 
experience, they are frustrated because they feel that actually they wanted to apply those 
theories were talking about it, but you're not giving them enough to date actions on how to do 
that.” 
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